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Abstract
The purpose of this study was to investigate how personal literacy experiences
during the early years of three preschool teachers impact the literacy experiences they
provide for their students in their preschool classroom. Data was collected using the
narrative inquiry method of qualitative research. Two in-depth, open-ended interviews
were conducted with three preschool teachers at Hunter Early Learning Center. Questions
were asked aiming to learn about the childhood literacy experiences of the teachers and
about their approach to literacy as preschool teachers. They were also asked to create
aesthetic representations at the end of each interview as an additional source of data.
Using the conceptual framework of the complementary curriculum to look at the
nuances in the data to understand how the participants operationalize their early literacy
experiences in their approach to literacy in their preschool classroom, it was found that
positive early literacy experiences cultivated in the participants a joy of reading that has
continued throughout their life. The participants work to inculcate in their students a joy
of reading as well, but depending on the nature of their own early literacy experiences,
the approach they take looks different. In looking at the data through the conceptual
framework, it was also found that negative early literacy experiences created a shadow in
the curriculum of some of the participants.
The findings of this study implicate that early literacy experiences are crucial in
shaping the literacy approach of future teachers. The participant pool for this study was
ii

limited to the teachers at one private preschool. Suggestions for further research would
include widening the participant pool to a more diverse population, culturally and
economically.
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Chapter One: Introduction
Introduction
I eagerly waited in front of the circulation desk while my mother filled out the
form. At eight years old, I couldn’t even see over the counter yet, but I was thrilled to be
getting my first library card, with my name on it. My parents frequently took me to the
little old trailer that housed the public library in my hometown, and while the limited
selection, dim lighting, and slightly moldy smell might be a turnoff for some people, for
me, it was heaven. When my mother handed me that flimsy paper card with my name
handwritten on it, I felt like I had the key to the world. On my first time checking out
books in my own name, I borrowed five different The Baby-Sitters Club books, a Shel
Silverstein book of poetry, and four Ramona books. My mother was worried about me
checking out so many books at one time, but it was the beginning of summer vacation,
and I planned to make the best of it. I was determined to try to read my way through this
little old trailer of a library. This experience of signing up for my very first library card
was a formative experience for me and one that I appreciate to this day. I still try to read
my way through the library during summer vacation and whole new worlds have opened
up to me, thanks to this love for reading that my parents inculcated in me from a very
young age.
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Rationale for the Study
A growing body of research supports the knowledge that academic and social
skills acquired by age eight provide the foundation for lifelong learning and
success. The first decade of a child’s life is the most opportune time to influence
learning paths and ensure the very best outcomes for all children (Colorado
Department of Education).
Having said that, in the state of Colorado, only 40% of fourth graders performed
at or above the National Assessment of Educational Progress (NAEP) proficient level for
reading scores in 2019 (NAEP, Nation’s report card). “Research has shown that students
who cannot read proficiently by the end of third grade are four times more likely than
proficient students to drop out of school before earning a diploma” (Read Now
Colorado). Low literacy rates do not only effect academic achievement, but can also have
lifelong effects on individuals and society in terms of employment and economic
performance and also on crime rates and law enforcement (Read Now Colorado).
Despite being the early years for academic and life skills, early childhood
classrooms do not face the same standards that regulate and guide K-12 education.
Preschools and early learning centers often decide which curriculum they will implement,
usually ranging from play-based curriculums to academic curriculums. Within that
curriculum, teachers often have a great deal of freedom to teach and provide learning
experiences to children in any way they see fit, resulting in a wide variety of learning
experiences for preschool children.
In a study by Miller and Smith (2004), they found that while the beliefs of the
teachers varied, it seemed that a majority of the teachers’ beliefs about literacy learning
were formed based on their own experiences teaching literacy and also trainings and
experiences they have had in regards to the national curriculum guidance in England (the
2

location of the study). These beliefs very apparently effected the practice of literacy
teaching in the classroom. Although most of the teachers proclaim to believe that it is not
developmentally appropriate to conduct formal lessons on literacy with young children,
there was still evidence of the formal lessons in most of the classrooms.
In a school that implements a play-based curriculum, the expectation is that
teachers will be able to be innovative in incorporating learning into play. However, for
many teachers who have been trained to conduct formal lessons and for those who
experienced a more formal education themselves, finding opportunities to teach and learn
through play can be challenging. In a study conducted by Pyles, Poliszczuk, and Danniels
(2018), kindergarten teachers expressed their frustration with attempting to incorporate
literacy experiences into play-based learning, citing the lack of structure in discipline.
When observed, these teachers very rarely provided literacy experiences during play and
often fell back on holding formal lessons, whether with the whole class or in small
groups.
As a child, my parents did not have the economic freedom to spend a lot of
money entertaining my two brothers and me. Instead of going to the movie theater or
buying us lots of books or video games, my mother would take us to the library a few
times a week. We would enjoy participating in the story time conducted by library staff
and choosing a few books that we could check out and read on our own or with our
parents. I loved reading story books and chapter books. My brothers were not as
interested in reading, so they checked out magazines or sports books. Whatever type of
materials we checked out, my parents helped my brothers and me make a connection with
literature and assured us that no matter what our circumstances, there would always be
3

something for us to read. These happy literacy experiences in my childhood have
contributed to my love of reading and promoting literacy in any capacity I can.
Pre-literacy skills begin developing during infancy and continue to grow and
strengthen throughout a child’s preschool life. The influence of a preschool teacher is
extremely significant and can lead a child to love or loathe literacy experiences. I believe
that a teacher’s own early experiences with literacy shape their beliefs around literacy
development and therefore influence the quantity and quality of literacy experiences that
they provide for their preschool students.
Statement of Purpose
The purpose of this study was to examine how personal literacy experiences
during the early years of three preschool teachers impact the literacy experiences they
provide for their students in their preschool classroom.
Research Questions
I collected data in an attempt to answer one main research question and two subquestions. The questions are as follows.
1. How does a teacher’s own early literacy experiences effect the literacy
experiences they provide for their preschool students?
In this study, early literacy experiences included any interactions the teacher may have
had with books and other types of literature in their early years, from infancy through 12th
grade. This includes but is not limited to: reading books with family members, visiting
the library often, an educator who inspired strong feelings towards reading, and any kind
of experiences with writing or dictation. The literacy experiences that they provide for
their students include any form of activity, interaction, materials, and other opportunities
4

that encourage literacy development and promote positive attitudes towards literature for
the students.
a) What are the early literacy experiences of early childhood educators?
The participants were asked to share about literacy experiences that they had in their
youth that impacted their beliefs about literature and shaped their feelings towards
reading.
b) How do these early experiences inform their intentions for providing literacy
experiences?
The participants were asked to share about the intentions they have in regards to literacy
experiences in their classroom. Are any of these goals effected by their own experiences
with literacy? The conceptual framework of the complementary curriculum helped situate
the goals of the participants within the context of their own beliefs and experiences
regarding literacy (Moroye, 2009).
Community partner
Hunter Early Learning Center is a leading early childhood education institution in
the state of Colorado. It is housed under the college of education at a prestigious private
university. This stimulating relationship enables the staff to provide a warm, loving
environment that is specifically designed to deliver cutting-edge and research validated
programming for infants, toddlers, and preschool-aged children. It is nationally
accredited by NAEYC and is a Denver Preschool Program rated by Qualistar. Hunter is
an inclusive early learning environment, welcoming and celebrating children of all
abilities.

5

Chapter Two: Literature Review
Introduction
In this chapter, I will introduce data showing the need for literacy development in
Colorado and nationwide. I will then establish the context for my research study by
sharing literature about the importance of early childhood education and literacy
development. I will also share literature about play-based curriculum in early childhood
education and how literacy experiences can be incorporated into the curriculum. Finally, I
will look at early literacy experiences and attempt to show the gap in the literature
connecting the early literacy experiences of teachers with their own classroom practices
in regards to literacy.
Need for Literacy Development
The nationwide illiteracy rates are astounding. Here in Colorado, only about 35%
of third grade students are considered proficient and reading at the level they need to be
at to be successful later in school and in life. According to The Literacy Project, over 45
million Americans are functionally illiterate and cannot read above a 5th grade reading
level. Struggles with literacy as a child is an indicator of social problems later in life.
85% of juvenile offenders have problems with reading and three out of five people in
American prisons can’t read (The Literacy Project, 2017). These statistics are eyeopening and shocking, but they also show the need for a strong literacy education
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program that begins inculcating a love for reading and developing pre-literacy skills in
children as young as possible.
Early Childhood Education
The foundational learning structures of the brain are shaped in the first two years
of the life of a child (Lally, 2010). During these first two years, while a child is
developing their knowledge of and ability to use language, the role of a parent and any
other primary caregiver in the development of a child is vital. The social environment of
a baby, the relationships created between the baby and parents and other primary
caregivers, will have a strong impact on the development and learning of the child in the
future (Meier, 2004; Roberts, 2009; Schore, 2005; Tabors, 2008).
Bernard Spodek (1988), Professor Emeritus of Early Childhood Education at the
University of Illinois at Urbana-Champaign, analyzes the goals of early childhood
education. Teachers should have some knowledge of child development in order to
understand three important points: what type of knowledge young children are capable of
learning, how children learn and how they gain knowledge at certain levels of
development, and how children come to validate their knowledge. The knowledge that
children need to know at certain stages in their development is not determined by what
they are capable of learning, but rather is determined by what society believes is
important for children of their age and developmental level to know (Spodek, 1988).
Based on these broad goals, a divergence occurs and most early childhood
educational institutions can be divided into two types: academic and developmental
(Spodek, 1988). The term academic preschool refers to institutions that support the
process in which children learn and gain knowledge and are most concerned with
7

teaching content to the students (Spodek, 1988). These types of institutions are also
focused on developing school readiness in young students to allow an easier transition
from early childhood educational settings into the elementary school educational
environment (Dogget & Wat, 2010). On the other hand, developmental preschools aim to
support the personal and social development of a child in a more holistic, child-centered
environment. However, according to Spodek (1988), “Being socialized does not mean
learning to follow teachers` directions, to be quiet and compliant. It should mean
becoming an independent seeker of knowledge and a creative thinker” (p. 210).
Developmental preschools provide a place for young children to learn freely and to begin
to love learning.
Literacy Development
Literacy development begins in infancy. Learning vocabulary is a major part of
language acquisition and also the first big step towards becoming literate (Clark & Clark,
1977; Sénéchal & Cornell, 1993). Learning vocabulary is a lifelong process; however, the
amount of words learned during the period of early childhood surpasses that of any other
period in a person’s life. A six-year-old child is said to know upwards of 8,000 root
words, whereas at 18 months, children know approximately 50 words. Therefore, in a
span of 4 1⁄2 years, the child learns an average of five new words per day (Carey, 1978;
Read, 1980; Sénéchal & Cornell, 1993; Templin, 1957). Children usually do not begin
learning to read or write until first grade, around 7-years-old. During their preschool
years, children are learning emerging literacy skills and building foundations for their
future literacy success.

8

Researchers have found that there are three early literacy skills in prekindergarten
students that are indicative of the speed and ability in which those students will learn to
read when they reach school-age. These three skills include phonological awareness,
which indicates the ability of the student to “detect and manipulate sounds in oral
language independent of meaning; i.e., rhyming words and blending or deleting syllables
or phonemes” (Farver et al., 2009, p. 704). The second is print knowledge, which
includes the ability to identify letters and the basic concepts of the written word. The final
skill indicative of future reading ability is the oral language of the student, including their
ability to use vocabulary and grammar correctly (Farver et al., 2009).
Providing children with many literacy experiences, or opportunities to interact
with print during preschool years, including having books read to them, looking through
books and other print-related items on their own, and learning basic writing skills, such as
how to print their own name is very important. Children who have a multitude of printrelated interactions during preschool years will often find that literacy comes more
quickly to them in school than it does to those children who did not have many printrelated interactions in their younger years (Hiebert & Raphael, 1996; Pressley, 2003;
Santrock, 2005). Children should not be exposed to literature only in school, but also in
their homes, with their parents or older siblings. The National Center for Educational
Statistics (2000) reported that kindergarten children who read with their parents more
than three times a week will develop better language skills than those children whose
parents do not read to them this often. The National Association for the Education of
Young Children provided guidelines that will allow children to have literacy experiences
which will help their literacy and language development. One of the guidelines is that
9

parents and teachers should create a positive partnership between the school and the
home. This will allow teachers to involve parents in helping their child to improve
literacy skills. Other guidelines include limiting the amount of time children spend
watching television and also reading aloud to the child and talking with them, providing a
model of using language appropriately for children to emulate (Bus, van IJzendoorn, &
Pellegrini, 1995; Santrock, 2005).
There is currently a debate between two different approaches to teaching children
how to read. The first approach is the whole-language approach (Santrock, 2005). The
whole-language approach stresses that reading should be integrated with other skills such
as writing and listening, and other subjects, such as science and social studies (Santrock,
2005). This approach blends well with developmental preschool curriculums. In order to
understand the communicative function of language, children should be given reading
materials in its complete form, rather than breaking it down into passages to learn
grammar, vocabulary, and so on (Santrock, 2005). The second approach to teaching
reading is the basic-skills-and-phonetics approach. In this approach, reading materials
should be broken down and children should be taught phonetics and the rules for
producing sounds based on written symbols. After children understand the rules of
phonetics, they can gradually be given more complex reading materials to strengthen
their reading skills (Lane & Pullen, 2004; Santrock, 2005; Smith, 2004).
One such example of the basic-skills-and-phonetics approach is the Literacy
Express Preschool Curriculum created by Christopher Lonigan, Developmental
Psychology Professor at Florida State University, which aims to develop the oral
language of young children, their emergent literacy skills, and basic math and science
10

skills. Research has demonstrated that all of the activities included in the curriculum of
this program help to develop emergent literacy skills more than regular preschool
activities (Farver et al., 2009). The curriculum is divided into three types of teacherdirected small group activities aimed to practice the skills necessary to develop oral
language, phonological awareness, and print knowledge in preschool children. These
activities include teacher and student interactive dialogic story time that will help the
children with vocabulary, grammar, narrative skills and improve overall verbal fluency.
Phonological awareness activities conducted along a developmental continuum to
increase the knowledge of rhyming, syllables, and initial sounds are also covered in this
curriculum. Finally, the curriculum includes print knowledge activities to teach children
letter names and sounds and to help them know and distinguish between capital and
lowercase letters (Farver et al., 2009).
While researchers have found that children can benefit from both approaches,
strong evidence has been found that the basic-skills-and-phonetics approach should be
used to teach children how to read (Santrock, 2005). However, according to research,
phonological awareness should be taught to children as an integration of learning to read
and write and the teachers should not attempt to teach phonics to the whole class at one
time, but rather with small groups of students (Santrock, 2005).
Preschool Literacy Experiences
The research shows that the type of curriculum and activities available to teach
literacy skills to young children is varied and all have their merits and drawbacks. For the
purpose of this study, I will be looking more into literacy experiences in a play-based
curriculum. The site for data collection for this study, Hunter Early Learning Center,
11

implements a play-based curriculum while integrating a project-based approach with
varying degrees, depending on the age of the students in the classroom.
While the students at Hunter range from six months to five years of age, the
teachers at the school continually research and implement new ways to provide literacy
experiences for the children through play-based activities. Depending on the age of the
children and the focus of a particular classroom, teachers will involve themselves in the
children’s play to varying degrees, but always with the goal of scaffolding developmental
and academic growth.
Incorporating literacy into play
The role of the teacher when entering children’s play is that of a guide. The goal
is not to take control away from the children, but let them find their own solutions, while
helping them to scaffold their ideas by asking guided questions (Korat, Bahar, & Snapir,
2002).
By reading to and discussing books with children, encouraging children to take
risks and try their self-invented spelling, and fostering children’s sociodramatic
play connected to symbols and print, adults can help children make further
progress and build on their knowledge about this written world that they already
intuitively comprehend (Korat, Bahar, & Snapir, 2002, p.387).
Literacy experiences also include symbol using activities: in talking, in play and
fantasy, in scribbling and drawing, in pretend reading and writing. It does not simply
happen; “rather, it is part of a social process, embedded in children’s relationships with
parents, siblings, grandparents, friends, caretakers, and teachers” (McLane & McNamee,
1991, p.7). Children see people in their environment reading for various uses in everyday
life and they want to imitate that process. This is why setting up real life scenarios, such
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as offices, grocery stores, and doctor’s offices, are a great way for children to incorporate
literacy experiences into their dramatic play. (McLane & McNamee, 1991).
Environment conducive to literacy experiences
Research has shown that play environments that are rich in literacy related
reading and writing materials increase the range of literacy involvement in play and the
frequency in which children incorporate literacy experiences into their play (Christie &
Roskos, 2009). “For example, a pizza parlor play center might be equipped with wall
signs (“Place Your Order Here”), menus, pizza boxes, employee name tags, discount
coupons, a pencil and notepad for taking orders” (Christie & Roskos, 2009, p.2).
It is beneficial to have books and other literacy related materials in every section
of the classroom. Non-fiction books in the science center can allow children to explore
more about dinosaurs, the human body, plants, or whatever subject they may be involved
with in that center. The art center can offer stencils, stickers, art books, and other
children’s books in relation to art for the children to experience and explore. Even the
building center can have an area for children to draw blueprints or read books about
construction vehicles. Providing as many opportunities as possible for children to
naturally interact with literacy in their play environment is another overlooked but
extremely important key to literacy development in young children (Christie & Roskos,
2009).
Teachers’ Early Literacy Experiences
Even if a joy for reading and a connection to literacy is developed at a young age,
that joy is a feeling that lasts a lifetime. Attending story time at the public library as a
child, having a teacher who instilled the love for reading in you, writing letters to
13

grandparents, or enjoying bedtime stories with a parent: these are all examples of early
literacy experiences that influence a person’s attitude towards reading and writing
throughout their adult life. For the purpose of this study, early literacy experiences will be
defined as experiences involving reading, writing, books, and storytelling from birth
through high school age that have had a profound and lasting influence on a person’s
development.
Developing a joy for reading
Sulentic-Dowell et al. (2006) did research with pre-service teachers who
described themselves as avid readers with strong connections to literacy. They identified
themselves as knowing how to read and frequently reading for various reasons, such as
pleasure or information. These teachers did not only read at school or for assignments,
but they also read books and other materials at home in their free time. The teachers
researched stated that they frequently visited the local library and they are more likely to
read a book than watch television or engage in any other form of entertainment to pass
time.
Building connections to literacy
Commeyras, Bisplinghoff, and Olson (2011), compiled essays written by graduate
students studying education at the University of Georgia in a seminar called Readers as
Teachers and Teachers as Readers. The essays speak to the feeling of loving to read and
how that love of reading can transfer to their classroom as teachers. The joy for reading
that these teachers developed in their early years has become an impetus for them to help
young readers in their class develop their own joy for reading.

14

Apprenticeship of observation
Lortie (1975) coined the term the apprenticeship of observation. Apprenticeship
of observation is the idea that teachers go through teacher training and schooling to
become a teacher, yet the largest influence on their teaching style is how they were taught
in school. They spend thousands of hours in the classroom as a student, so what they have
come to know as schooling becomes their baseline for all other schooling experiences.
With this pervasive acculturation to education, people enter teaching with deeply
rooted beliefs and assumptions about the conduct of school that are difficult to
replace during the year or so that they spend exposed to progressive pedagogies in
their teaching education courses (Smagorinsky & Barnes, 2014, pp. 30-31).
The experiences that they were provided while in school and the behaviors and
attitudes modeled by their teachers provide default options for when they are uncertain or
lacking confidence in a teaching situation (Borg, 2004; Tomlinson, 1999). There could be
negative side effects of the apprenticeship of observation, such as an underlying sense of
already knowing, therefore not willing to learn new, possibly better, teaching techniques.
“However, the apprenticeship of observation provides student teachers with a powerful,
albeit limited, intuitive understanding of teaching, which should not be underestimated”
(Borg, 2004, p. 275). This concept lends to the foundation of this study, that teacher’s
early experiences have an effect on the experiences that they offer to their students.
There is a noticeable gap in the literature connecting a teacher’s early literacy
experiences with their actions as a teacher providing literacy experiences for their
students, nevertheless their preschool students. I believe this study can contribute to that
gap in the literature and inform future teachers and researchers who are interested in
studying a similar topic.
15

Conceptual model
Complementary curriculum is a newer term to the curricular lexicon.
“Complementary curriculum is situated in the kinds of experiences teachers provide for
students, as well as in the ‘pedagogical premises and practices’ that result from teachers’
beliefs” (Moroye, 2009). Moroye (2009) did a study to observe how classroom teachers
implemented ecologically minded values into their curriculum, despite not being ecology
teachers. She interviewed the teachers to better understand their beliefs and ideas about
being ecologically minded and then observed in their classrooms’ different discussions
and activities in which the teachers were able to incorporate ecologically centered ideas
into the existing curriculum. The teachers did not demand that the students study about
ecology, and often didn’t even mention ecology, but they were able to think about what it
means to be ecologically minded and then introduce those ideas and themes to the
students in a natural way. Moroye (2009) called this complementary curriculum. The
complementary curriculum is important in this study, because it gives focus to the early
literacy experiences of preschool teachers and allows the researcher to find and illuminate
how those experiences show up in their literacy curriculum, whether intentionally or not.
Situated in the context of a play-based curriculum, each participant has a unique way of
implementing literacy experiences in their classroom and different expectations of what
their students will take away from the literacy experiences.
In this study, I look at how a preschool teacher’s early literacy experiences
influence the kind of literacy experiences that they provide for their preschool students. I
look at these experiences with the complementary curriculum as the conceptual
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framework to understand how the teachers operationalize their early literacy experiences
in their curriculum and literacy practices as a preschool teacher.
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Chapter Three: Methodology
Introduction
In this chapter, I will introduce the research method used for this study and the
process for collecting and analyzing data with the method. A description of the data
collection site, participants, and process will also be provided as well as the limitations of
this study. Finally, I will include a section about the researcher in order to help the reader
to understand the origins of this research and any biases the researcher may have had
when conducting this research.
Research Questions
The purpose of this study was to examine how personal literacy experiences
during the early years of three preschool teachers impact the literacy experiences they
provide for their students in their preschool classroom. A single research question and
two sub-questions guided this study. They are provided below followed by an
explanation of the question.
1. How does a teacher’s own early literacy experiences effect the literacy experiences
they provide for their preschool students?
a. What are the early literacy experiences of early childhood educators?
b. How do these early experiences inform their intentions for providing literacy
experiences?
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In this study, early literacy experiences include any interactions the teacher may
have had with books, literature, languages, and other types of literacy materials from
birth through high school age. This includes but is not limited to: reading books with
family members, visiting the library often, an educator who inspired strong feelings
towards reading, and any other interaction with books, reading or writing. The literacy
experiences that they provide for their students include any form of activity, interaction,
materials, and other opportunities that encourage literacy development and promote
positive attitudes towards literacy for the students.
Narrative Inquiry
“When we talk to one another with the aim of understanding, we assume that each
of us acts rationally (making claims of truth, sincerity and social appropriateness), or else
we would not bother talking” (Conle, p. 23). The research method used in this study was
narrative inquiry. Based on the belief that every individual’s story has great value and is
rich in data, the goal of narrative inquiry is to introduce and examine the story of each
participant (Seidman, 2006). Narrative inquiry is a method of collecting data through indepth interviews. The study is conducted with the understanding that stories are lived
experiences and are not static points in a person’s life. Humans are continuously growing,
changing, and living their narratives, so the data collected through the interviews is more
particular than universal (Huber et al., 2013). People’s experience is central in narrative
inquiry and as such, collecting data in narrative inquiry is understanding how people live.
“People live stories and in the telling of them reaffirm them, modify them, and create
new ones” (Clandinin & Connelly, 1994, p. 415).
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When using narrative inquiry to study about educational settings in particular, it is
important to understand that a classroom is like a living entity. The teachers and the
students alike are always growing, learning, and moving forward (Huber et al., 2013).
Teachers integrate lived experiences as a part of their knowledge and create intentions for
their students based on those experiences. Similarly, students receive the educational
experiences being provided for them differently, based on their own experiences and
situations. “In this way, we understand that we meet on storied landscapes with a sense of
wonder about who students and teachers are, and are becoming” (Huber et al., 2013,
p.228).
Different from other research methods, in narrative inquiry, the relationship
between the researcher and the researched changes over the course of the study. The
researcher does not attempt to maintain objectivity and the relationship becomes one of
collaboration and cooperation. “In turning [away from objectivity], narrative inquirers
recognize that the researcher and the researched in a particular study are in relationship
with each other and that both parties will learn and change in the encounter” (Pinnegar &
Daynes, 2007, p. 7). Together they co-create a narrative that is rich in meaning and
results in dynamic growth and learning for all of the parties involved (Kim, 2016).
Triangulation of Data
Creswell (1998) recommends employing a triangulation of data in qualitative
research studies. Two forms of data were collected in this study, including the narratives
provided by the in-depth interviews and the aesthetic representations created by the
participants. In addition, the transcripts of the data were offered to the participants for
member-checking.
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Data collected from in-depth interviews and analysis of aesthetic figures created
by the participants were compared to ensure that they supported interpretations and
evaluations of the data. “In seeking structural corroboration, we look for recurrent
behaviors or actions, those theme-like features of a situation that inspire confidence that
the events interpreted and appraised are not aberrant or exceptional, but rather
characteristic of the situation” (Eisner, 2017, p. 110). Consensual validation is the process
of seeking agreement among others, whether researcher, consumer, or participant, that
the data, analysis, and findings of the study are correct (Eisner, 2017). The best way to
achieve consensual validation is to provide opportunities for member checking with the
participants.
The Site
Hunter Early Learning Center is a leading institution for early childhood learning
in the city of Denver, Colorado. There is a population of approximately 200 students and
40 teachers, divided into 11 classrooms based on age. There are two infant classrooms,
three young toddler classrooms, two older toddler classrooms, two preschool classrooms,
and two pre-K classrooms. Each classroom has a three-teacher team, including one
Master Teacher and two Associate Teachers. There are also Department Specialists that
work in each classroom of a department for a few hours each week. Admission into
Hunter is very competitive and is decided by a lottery system every year. The population
of families that attend Hunter tend to be affluent families looking for a quality education
for their young children.
The staff at Hunter is a group of well-trained and highly educated professionals.
Hiring requirements include a minimum of a Bachelor’s degree, preferably in Early
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Childhood Education or Early Childhood Special Education. The staff must also have had
at least two years prior teaching experience and a vision for what they can contribute to
the Hunter community. A large number of the teachers are working on graduate studies
while teaching, often working on a Master’s in Early Childhood Special Education or
even some teachers working on doctorate degrees. Because of the nature of being a part
of a private university and an early childhood setting, a large majority of the teaching
staff consists of middle-class Caucasian women.
There are numerous opportunities throughout the school year for teachers’
professional development, as well as professional goals that each staff member works
towards each year. A curriculum specialist works together with each teaching team to
build an appropriate curriculum for the age group and develops methods to deliver best
practices for the children.
The Participants
The participants for this study were all full-time teachers at Hunter Early Learning
Center. Because I am also employed as a full-time teacher at Hunter Early Learning
Center, I had already built a relationship with any possible participants as colleagues and
friends. As a group of teachers, we often invite each other to participate in classroom
events and work together on various projects and committees. Because of this already
existing relationship, it was easier to gain trust as an interviewer and offer them insight
into their practices from both an insider’s and outsider’s perspective and in co-creating
the narratives presented in this study.
Three teachers participated in this study. Although seven teachers were invited to
participate, only three agreed and the goal was to recruit three to five teachers to
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participate. Because sample size is ambiguous in qualitative research, three to five was
chosen as a good number of narratives to share and find commonalities (Patton, 2002).
Also, with there being 40 teachers at Hunter, three to five participants would represent
roughly 10% of the population of the school.
There is a Curriculum Specialist at Hunter who observes in every classroom
regularly and coaches the teachers in curriculum related matters. With her guidance and
cooperation, I identified seven Hunter teachers who have a literacy oriented approach in
their classroom and asked their permission to be included in my study. Of the seven
teachers invited to participate, three teachers agreed to be interviewed. The classrooms at
Hunter range in age from infants to pre-kindergarten. Because I believe literacy
experiences are important at any age, the age group the teacher works with were not be
critical factor in participant selection. However, as a secondary source of participant
selection criteria, I tried to arrange a group of teachers from various age groups as
participants in this study. It is important to note that while I work with the participants of
this study, I do not supervise them, nor do I have any evaluative power over their
teaching.
Data Collection
Interviews
When using the research method of narrative inquiry, the researchers strongest
tool is the in-depth interviews. The purpose of narrative inquiry is to understand the
participants’ lived experiences in the context of the world that they live in. It is the
interviewer’s job to understand what the participants mean by what they say. They not
only listen to the spoken answers, but watch the body language and understand the
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context of the story being told. The interviews are not survey type interviews with yes/no
questions, rather they are open-ended and create a time for the participant to talk and
share their story, with the help of a few guiding questions. “Narrative is used both for the
gathering and the representation of data which are usually created and revised
collaboratively between researchers and their ‘subjects’” (Conle, p. 21).
In this study, the researcher asked questions relating to the research questions.
The questions were used to guide the participant in sharing their experiences with literacy
and their experiences teaching literacy to their preschool students. The interviews were
about 60-90 minutes each and each participant was interviewed two times. The first
interview focused on the participants early years and the function of literacy in their early
life, the culture of literacy that they grew up with, and their feelings about literacy. The
participants were asked to create an aesthetic representation of their own relationship
with literacy and describe their creation. In the second interview, the researcher focused
on the salient aspects of the participant’s identity as a preschool teacher, their intentions
regarding teaching literacy, a description of literacy experiences provided for their
students, and the creation and description of an aesthetic representation of literacy
experiences in their classroom.
Participant created aesthetic representations
Asking the participants to express themselves in an aesthetic form added a layer
of richness and meaning to the participants’ narratives. Kearney and Hyle (2004) found
that asking the participants of their study to draw pictures as part of the data collection
process produced a presentation of their experiences that was succinct and meaningful
and also helped produce triangulation of data (p. 361). In his 2008 work Art and
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Knowledge, Eisner speaks of the different ways of knowing. He asserts that while there
are different ways of knowing, “knowledge and understanding are not always reducible
to language” (Eisner, 2008, p. 3). While conducting interviews and collecting narratives
from the participants provides us with a wealth of data and new knowledge, there are
some emotions and experiences that are easier to express in forms other than words. “Art
helps us connect with personal, subjective emotions, and through such a process, it
enables us to discover our own interior landscape” (Eisner, 2008, p. 10).
Before the interviews, the participants were given a bag with a large variety of art
supplies and asked to have the bags available during both interviews. The last task of
both of the interviews was to create an aesthetic representation of 1) their relationship
with literacy and 2) literacy experiences in their classroom. The participants could use
any of the materials provided or any other materials they had available to them.
While the participants were creating their aesthetic figures, they narrated their
thought process for choosing materials and creating their figures in real time. They also
continued to reminisce about literacy experiences they have had, with more memories
being triggered by the creation of the representations and sharing the inspiration behind
the work they were doing. Because this was the last task of both interviews, the
participants could take as much time as they wanted to create. They spent anywhere from
10 minutes to 30 minutes interacting with a set of materials which included items such as
Play-Doh, construction paper, scissors, glue, markers, feathers, pipe-cleaners, Styrofoam
balls, and wooden popsicle sticks. After they finished creating their aesthetic figures, they
explained what they created and the meaning of each aspect of the figures. They
explained the significance and how the figures represented their relationships with
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literacy and the literacy experiences they provide in their classroom. Finally, they took
photos of the figures and sent them to me for documentation.
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Topics

Purpose

Focus

Interview
Questions

Interview 1

Interview 2

Personal background, work
history, description of early
literacy experiences, description
of culture of literacy, and
feelings about literacy, creation
and description of an aesthetic
representation of relationship
with literacy
To learn about participants’
history and personal and
professional background, how
they experienced literacy in their
childhood, and how their
family/culture values literacy and
literacy experiences
Creation and explanation of
aesthetic product research subquestion #1

Salient aspects of identity as a
preschool teacher, intentions
regarding teaching literacy,
description of literacy experiences
provided for students, and creation
and description of an aesthetic
representation of literacy
experiences in your classroom
To explore salient aspects of
identity as a preschool teacher, and
articulate the relationship between
various aspects of literacy and early
childhood teaching

1. Will you tell me about
yourself?
2. Will you tell me about
literacy experiences you
have had in your youth?
3. What was the culture of
your family as pertained
to literacy?
4. What are your thoughts
and feelings about
literacy?
5. Please use any materials
that you would like to
create a representation of
your relationship with
literacy. After you are
finished creating it,
please explain it to me.

Creation and explanation of
aesthetic product and research subquestion #2

1. Will you tell me about your
career as a preschool
teacher?
2. What are your intentions in
regards to teaching literacy
in your classroom?
3. How has your teaching of
literacy changed or stayed
the same over your career
as a preschool teacher?
4. Will you tell me about
literacy experiences that
you provide for your
students?
5. Please use any materials
that you would like to
create a representation of
literacy experiences in your
classroom. After you are
finished creating it, please
explain it to me.
Table #1: Data Collection Report
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Data Analysis
The interviews were conducted via Zoom and each interview was recorded. The
interviews were then transcribed with the help of the Zoom transcription function. After
all of the interviews were transcribed, I then color-coded important points and keywords
in each of the interviews. Those codes were analyzed to find commonalities. The
keywords were then grouped together by commonalities to form themes. According to
the process outlined by Lichtman (2005), I followed the six steps outlined to move from
coding the transcripts to forming themes (referred to by Lichtman as concepts). Her six
steps allow the researcher to move from aggregate individual data into larger, meaningful
groups and then themes that provide the big picture perspective. Lichtman’s (2005) steps
include (1) initial coding, (2) revisiting initial coding, (3) developing an initial list of
categories, (4) modifying initial list of categories based on additional re-reading, (5)
revising categories and subcategories, and (6) moving from categories to concepts.
Looking at the themes that emerged from the data, I then looked at each participant’s
story as they presented in the interviews and analyzed how the themes fit into and created
the stories being told by the participants.
Looking at the data using the conceptual framework of the complementary
curriculum puts into perspective the role of the early literacy experiences of the preschool
teachers in their own literacy teaching. While early literacy experiences and early literacy
teaching have been studied, there is a gap in the literature to show the connection
between the two. Complementary curriculum is an appropriate framework for this study
because the preschool teachers each have their own style of providing literacy
experiences for their students, and even though the participants each had a variety of
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experiences that inculcated in all of them a joy of reading that they strive to pass on to
their students, their experiences have shaped their style of teaching literacy in their
classroom.
Limitations of the Study
As with any qualitative research study, there were limitations to this study. The
limitations of this particular study revolved around the participants. First, one major
limitation was the process of choosing the participants for the study. Consulting with the
curriculum specialist at the school was a subjective way to choose participants based on
what she knows about each classroom and each teacher at the school. She has observed
and helped build the curriculum for each class, so more than anyone else in the school,
she knows the teachers who are more prone to providing an ample amount of literacy
experiences for their students. However, the curriculum specialist also had her own biases
and ideas of curriculum and literacy experiences that I could not account for when
choosing participants. However, with all of that being said, regardless of the possible
biases of the curriculum specialist, I was able to collect useful data from the participants
through the in-depth interviews.
Another limitation of this study was the selection of a single data collection site.
The site was selected because it is a leading early learning center in Colorado, but also
for the convenience of the researcher. I am an employee at the school, so collecting data
from this school was a practical choice which would allow for a greater number of
opportunities to collect data. However, being that the data was collected at only one
center narrows the scope of the study, but the data collected is still generalizable to other
preschool teachers and schools.
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Finally, the selection of teachers was a limitation. Of the available teachers to
work with at the center, a large majority of the teachers are Caucasian females. This
greatly limited the diversity of the participants, which also meant a sort of homogeneity
of the experiences that each teacher has had. While this was not problematic for the
purposes of this research study, it did limit the generalizability of this study. It would be
interesting to perform a similar study at different settings, such as rural schools, urban
schools, and public preschools.
About the Researcher
Changing dirty diapers, leading 30 children while singing The Wiggles and
walking to the park, reading Going on a Bear Hunt ten times a day for months on end. This
was my first experience being a teacher. I potty-trained 20 two-year-old Japanese children
while not only teaching them English, but also basic life skills. For some people, this may
sound like hell, but it was the experience that helped me realize my life’s dream of
becoming an educator.
I moved to Japan in 2007 to teach English at an international kindergarten. At the
time, I wanted an adventure and I had an interest in education, so I decided to go to Japan.
However, I quickly realized that education was more than just an interest, but developed
into my passion. My favorite activity when teaching these children was story time. The
more effort I put into reading a book, the more intently they listened. Because we had so
much fun at story time and they were able to freely use their imagination, they quickly
developed the desire to begin reading themselves, in both English and Japanese. From this
experience, I learned the importance of developing a love of reading in young children to
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improve childhood literacy rates and I saw firsthand the connection between literacy and
learning.
From working at the kindergarten, I understood many things. I understood that a
child’s love for learning can make a difference for the rest of their life, and that the passion
of a teacher can make or break a child’s love for learning. I decided that I want to contribute
to the future of America through helping young people develop a love for learning and
thereby improve the education system one student at a time. Toward this end, I entered a
Master’s program called International Language Education: TESOL. I studied hard and
pushed myself to grow and learn as much as I possibly could. The professors were
wonderful, treating students as future colleagues and always encouraging us and giving
advice on how to become a better teacher. Among the many subjects studied and the many
papers written, I found that I enjoyed studying about curriculum and syllabus design the
most. I enjoyed the creativity required to design interesting lessons and the knowledge and
structure required to meet the learners’ goals. The culmination of my Master’s course was
my Teaching and Learning Project entitled “Literacy Development for Japanese
Kindergarten English Language Learners”. In this, I conducted thorough research about
literacy development, early childhood education, and second language acquisition among
other topics and created a full 30-week curriculum, including teaching materials, aimed to
prepare young learners to begin reading in both their L1 and English, their L2.
In these past three years, I have been working as a preschool teacher while
studying for my Doctorate of Education. I have rediscovered my love for being an early
childhood education teacher and my passion for literacy development. The impact a
teacher can have on a student at any point in their life is huge, but with young children,
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they share their needs and feelings honestly and without hesitation and it helps me
understand how I can grow and become a better teacher moment by moment and day by
day. Seeing as literacy is a foundational piece of being successful in academics and in
life, I decided that I want to research about how teachers, such as myself, can have an
impact on a young child’s love for reading and learning.
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Chapter 4: Research Study
Research Questions
1. How does a teacher’s own early literacy experiences affect the literacy experiences
they provide for their preschool students?
a. What are the early literacy experiences of early childhood educators?
b. How do these early experiences inform their intentions for providing literacy
experiences?
In order to gather data for this study in an attempt to answer the research
questions, two in-depth interviews were conducted with each participant to learn their
story and work together to create a narrative around their literacy experiences and their
literacy approach as a preschool teacher. As the method of research for this study is
narrative inquiry, as the researcher, I asked a few open-ended questions and spoke as
little as possible. I asked the participants to share anything and everything they felt
comfortable sharing and I listened to their stories. In this section, I attempted to share
their stories as completely as possible, as well as pull out three themes that arose from the
data.
The final question of each interview asked the participants to create an aesthetic
model of 1) their relationship to literacy and 2) the literacy experiences in their classroom
and then explain the models to me. This task allowed the participants to express
themselves in a different form and perhaps express something that they couldn’t think of
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when answering the questions. For two of the participants, this task was exciting and
enjoyable, while one of the participants struggled and did not find it as enjoyable.
However, they were all able to produce a model that was uniquely their own and showed
more than only words could express. Those models were shared in this section and
explained as well.
Summary of Participants
With the encouragement of the administration team and the support of curriculum
specialist at Hunter, I sent a recruitment email to seven teachers at Hunter, based on who
the curriculum specialist often sees implementing a variety of literacy experiences in their
classrooms. The seven teachers were all full-time teachers; however, five were master
teachers and two were associate teachers. Out of the seven participants, three agreed to
participate in the data collection interviews, two master teachers and one associate
teacher. The three teachers teach in classrooms of different age groups and vary in the
length of teaching experience. They were all very excited to participate in the study and
were eager to talk about literacy. Pseudonyms assigned to the participants were Julie,
Heather, and Monica.
Julie
Julie is a mother, a wife, a teacher, and a gymnastics enthusiast. She has been
teaching at Hunter for ten years and before that she was a gymnastics coach. Growing up
she never had a great desire to be a preschool teacher, but every step in her journey led
her one step closer to finding her place as a teacher of toddlers, and now an early
childhood special education teacher.
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Heather
Heather has been a preschool teacher for nearly 25 years. She loves photography
and listening to music and she enjoys exploring the nature of Colorado. Her current
teaching position in the infant classroom is the first time she is teaching children so
young, but she loves introducing the infants to books and literacy experiences.
Monica
Monica loves dogs and is a Lion King fanatic. She has been working in early
childhood education settings for about 15 years, since she was in high school. She has
played various roles, from afterschool teacher, master teacher, and associate teacher, to
assistant director and director.
Participant’s
Name

Race

Gender Age
Identity

Years of
Teaching
Experience

Julie
Heather
Monica

White Female 35
10 years
White Female 45
25 years
White Female 33
15 years
Table #2: Participant Summary

Age of
Students
18-30 months
6-18 months
30-42 months

Participant Narratives
In this section, I will introduce the narrative of each of the participants that is the
culmination of the data collected in two in-depth interviews. I will introduce who they
are, about their childhood, their journey to teaching, their literacy intentions, and the
literacy experiences that they provide for their preschool students. The richness and depth
of narrative inquiry is found in the narratives created between the researcher and the
participant.

35

Julie
Julie is a high-energy teacher who takes on various roles around Hunter Early
Learning Center. She is the Master Teacher in one of the toddler classrooms at Hunter
and she recently graduated with an M.A. in Early Childhood Special Education, so she
has taken on the role of Early Childhood Special Education teacher at Hunter as well. She
is a mother and a wife as well. Julie has been teaching at Hunter for more than 10 years
and has a strong relationship with many of the families of the children who have passed
through Hunter. Even her own daughter attended Hunter for a number of years until she
graduated and headed to Kindergarten. Julie has seen and experienced a variety of
curriculum, administration, and staff throughout her years at Hunter.
Childhood. Julie was born and raised in Maine. Her parents divorced when she
was not even two years old, so she was raised in a single parent household. Her mother is
a university professor, but worked as a lab manager when Julie was a child. Julie has
many fond memories of spending time with her mother in the lab and often getting into
trouble. She developed a strong independence from a young age and always wanted to
show people that she could do it. She fondly recalled the memory of learning how to
swim when she was only two-years old. “I learned how to swim when I was two, because
someone told me that I wasn't allowed to go into the water without my floaties and I
didn't want to wear them, so I just jumped in the deep end” (Julie). Julie always kept her
mother on her toes and to this day, still possesses that “I’ll show you” attitude, albeit a bit
more reigned in than in her childhood.
Julie and her mother moved around a lot until her stepfather became a part of her
life. When her mother and stepfather got married, they convinced Julie to accept this
36

difficult change by allowing her to take gymnastics classes in her new town, since she
would have to leave her acrobatics class and dance studio behind. This sealed the deal for
Julie. She lived a contented life with her mother and stepfather, until her stepsister was
born when Julie was 12-years old. Once again, her world was rocked and she had to
accept difficult changes. Her stepsister’s personality is polar opposite of Julie’s making it
an interesting and sometimes difficult relationship. However, being 12 years apart helped
Julie understand what it meant to take care of a young child.
All through school, Julie loved physical education. She described herself as a
“gym trier.” She said, “I tried in PE class. I worked hard. I didn't understand why people
would not run after the ball when we were playing soccer” (Julie). This love for physical
education and gymnastics continues to this day. Julie attended a private high school with
a fine arts focus. While there, she enjoyed taking part in choir, orchestra, and art, but she
particularly loved astronomy class. Julie has always had an interest in the stars, and since
she does not plan on ever becoming an astronaut, she has experienced the beauty of the
universe through reading.
Journey to teaching. Julie entered university to study kinesiology. She had no
intention of becoming a teacher, despite her mother’s claims that she always knew Julie
would be a great teacher. Her own realization that teaching was the right path for her was
a gradual one. At the end of her junior year of college, Julie decided that she does, in fact,
want to be a teacher. Because she had already completed so many courses in kinesiology,
the easiest path was for her to become a K-12 physical education teacher. However, she
quickly realized that she did not enjoy teaching children of that age, so after graduation
she secured a job teaching gymnastics to toddlers at the university. A good friend of hers
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taught at Hunter at the time and convinced Julie that she would love teaching there as
well. Many of the children in Julie’s Mommy and Me gymnastics class attended Hunter,
so Julie already had established relationships with many hunter families. Finally, her
friend convinced the director of Hunter to allow Julie to interview for a teaching job there
and she was hired as a teacher in one of the toddler classrooms. This past January, Julie
celebrated 10 years of working at Hunter, having been a toddler teacher the whole time.
She recently graduated from her Master’s program, earning an M.A. in Early Childhood
Special Education. She now serves as the Early Childhood Special Education teacher at
Hunter, in addition to her role as Master Teacher of her toddler classroom.
Literacy intentions. Hunter implements a play-based curriculum. Julie strongly
believes in play-based learning and did her Master’s project studying play-based
education. Julie believes that literacy learning is no different. Her intention is to
incorporate pre-literacy skills into the children’s play and provides as many opportunities
for the children to come into contact with literacy as she can. She wants her students to
become familiar with letters, particularly letters in their name. She also wants them to
enjoy experiences interacting with books. Julie also tries to encourage her students to use
their imagination more in play and expand beyond the literal. She encourages more
reading and storytelling in order to help the children see different points of view and
starting to imagine beyond the world right in front of them. Julie believes that a simple
conversation with the children can incorporate lessons in literacy, science, math, and
social emotional skills. Therefore, she and her co-teachers never spare a chance to engage
the children in conversation. Julie feels that this is a teaching tool that comes most
naturally to her and her personality.
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Literacy experiences. Julie considers it her privilege to help her students learn to
love what they have. Most of the children at Hunter are very fortunate to have a plethora
of high-quality, age-appropriate books at their disposal, whether at school or at home.
Julie feels that she has the privilege and responsibility to help the children love and
appreciate the abundance of good literature and literacy experiences that are readily
available to them.
Picking up on the interests of her students and providing books and literacy
related activities that involve those interests is an important method for Julie to provide
positive literacy experiences for her students. For example, if some children are interested
in dinosaurs and others in construction, along with books that help with the social
emotional skills, Julie would provide books about dinosaurs and construction in ample
supply. Because her children are still young, putting the books in bins, instead of shelves,
makes them more easily accessible and relieves the inappropriate expectation that
toddlers will re-shelve books when they are through reading them.
Julie has recently began doing a large group circle time, in which she will read a
book to all of the children. She enjoys this experience a lot, because she can watch each
child get something different from the book. Some of the children love the movements
that she supplements the reading of the story with. Other children enjoy the illustrations
or the voices that she uses to narrate the characters in the story. Finally, some children
understand the message of the story and internalize the moral or the lesson being told.
Recently Julie has introduced her students to story cubes. “They are dice with
pictures on them. The children sit with me and roll them one at a time and I add that
element to the story I am telling. They love it!” (Julie).
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Heather
Heather is a veteran early childhood educator. She began her career teaching
preschool in the mid 90’s and has enjoyed teaching the whole age range from infants
through Pre-K. She currently teaches in the infant classroom at Hunter, and this is her
first time teaching such a young age group. She has only been teaching at Hunter for
about three years, but she has taught at corporate schools, private schools, and public
schools in her teaching career. Heather is artistic, nurturing, and has always loved
interacting with small children.
Childhood. Heather began attending preschool when she was three-years old. She
remembers the independence she felt when she could make her own choices and was out
of the under the thumb of her stay-at-home mother. Heather loved her mother very much,
but remembers the joy of being able to play in the sandbox or the texture at any time,
without having to do what her mother wanted to do. Her parents divorced when she was
only eight-years old and Heather recalls how her parents’ personalities were like night
and day. “My mom was a very fun lady and very outgoing and silly and you know I do
get a lot of personality traits from her. My dad was more of a brainy introvert thinker”
(Heather). Heather’s father didn’t really relate well to children, including his own
children, and he never understood her love for young children.
After her parent’s divorce, Heather and her mother moved into a neighborhood
near the woods in Pennsylvania. She and the other neighborhood kids all played together
often, especially since Heather didn’t have any siblings at home. However, she
remembers that her friends would get annoyed with her because she would be more
interested in playing with their younger siblings than engaging in the drama that
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encompassed elementary school life. Her mother eventually started dating a man and
started working for his company, so Heather was left at home quite often. If there were
no other children to play with at the time, she would stay home and entertain herself by
reading. She felt that perhaps being a child of divorce lead her parents to indulge her
desire to always want to buy more books. “In elementary school, we would have the
scholastic book orders every once in a while. I could always order things and the day that
those books would come into the school was the best day. It was like Christmas!”
(Heather).
Heather’s mother would read to her every night, and she was very good at using
different voices for each character and making the story exciting. She knew Heather’s
book collection quite well, so she would expertly navigate book choice based on the
length of the book and the level of excitement. Heather was even a member of a
subscription book club and each month she would get a few new books in the mail that
she and her mother would read together. This was a great bonding experience shared
between mother and daughter.
In sixth grade, Heather and her mother moved to Arizona to be near her
grandparents. They lived in a retirement community, so there were no children around for
Heather to play with, so she found herself spending most of her free time immersed in a
book. That year she was very anxious about going to school, because she was in middle
school back where she used to live, but now she was back in elementary school in
Arizona. However, she got an unexpected surprise in a very influential teacher. He loved
literature and he pushed the young students out of their element to challenge classics,
such as 1984, Animal Farm, and other George Orwell books. “He had a lot of cool
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perspectives and he really made us think outside the box. He challenged us intellectually
and I really appreciated that” (Heather).
The following year Heather’s mother got married to her stepfather and Heather
did not get along well with him. Their family moved numerous times in the next few
years after that. It was difficult for her to make friends, and her mother and stepfather
would go out on weekends, so Heather found herself at home reading a lot. “Reading was
just my comfort, my pal” (Heather). Finally, when Heather entered high school they
moved to Colorado and although they still moved around a bit, Heather convinced her
mother to allow her to stay at and graduate from the same high school.
In high school, Heather’s friends became like her family. She did not enjoy
spending time at home because she did not get along with her stepfather, so she and her
friends enjoyed going to coffee shops, going dancing, or hanging out downtown. They all
enjoyed reading as well, and they read the classics and more obscure works that inspired
great discussion amongst them. Heather is still good friends with many of those high
school friends today.
Journey to teaching. In her senior year of high school, Heather was very close
with the photography teacher and art teacher at her school. They were a married couple
and they were both very funky, unique people in a school where being funky and unique
was not always easily accepted. Heather had great respect for them and their courage to
be themselves. She asked the photography teacher to write her a letter of recommendation
for her college application and he did so happily. However, in preparation for writing the
letter, the teacher talked to Heather about her future plans. When she expressed interest in
becoming a teacher, he tried to persuade her to consider other career paths. She was
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convinced and began thinking about furthering her study of photography or going into
advertising or public relations.
In her first two years of college, Heather enjoyed the college life. She did not
want to study much and enjoyed the social aspects much more. However, by her junior
year, she realized that she needed to get her act together, so she joined a sorority. The
sorority required a certain GPA to remain a member, so Heather was forced to study
more and keep her grades up. While taking a human development class, Heather’s desire
to be a teacher was rekindled. She was required to interview a preschool director as an
assignment for the course, and from the minute she stepped foot into the school, she felt
fantastic. She felt that this was the place for her.
While in college, Heather met her future husband, who also happened to be
struggling with what he wanted to do after college. A family member suggested that he
apply to the Culinary Institute in New York, so he and Heather both made a trip out to
New York together. While he toured the culinary institute, Heather visited the local
community college, only to find out that they had a wonderful early childhood education
course, including laboratory schools on campus. She decided that while her boyfriend did
his school at the culinary institute, she would complete her degree in early childhood
education.
When Heather started her first semester of student teaching in a toddler classroom
in the on-campus laboratory school, she loved it. She had a passion for teaching young
children and she felt right at home with them. After she finished her semester of student
teaching, the classroom teacher confided in her that they were actually trying to
encourage the second-year student teacher to be more active and participatory, because
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Heather was outshining her. Heather took this as a sign that she was meant to be doing
this job.
After she graduated from college, Heather was hired at the school that she did her
student teaching at. She was placed in the preschool classroom and found herself
enjoying that age group even more than the toddlers. After that, for most of her career she
has taught preschool age children. Life has taken Heather to various locations and various
positions within the early childhood education realm. She has taught infants through preK, worked as a teacher and an assistant director, and she has taught in many different
types of schools. “I've worked in corporate type preschools with prescribed curriculums
versus more child lead curriculums. I worked in an inclusive preschool and learned a lot
of working with children with special needs” (Heather). Heather finally decided that she
wanted to try something different, so she decided to take a job at Hunter teaching in the
infant classroom.
Literacy intentions. In her classroom, Heather’s students go from being infants to
young toddlers in the course of the school year. Because of this, Heather feels that the
literacy intentions adjust as the children get older. When the children first enter her
classroom, the intention is to expose the children to books and words. They are just
learning how to talk, so the teachers immerse the children in language. They will look
through books and just label pictures. They incorporate some sign language and songs to
give the children other methods of communication. “We are very intentional with the
books we choose to keep in our classroom. We have books that the children will likely be
familiar with and probably have at home as well” (Heather). Repetition is important for
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the children in Heather’s classroom, so they might read the same book numerous times in
a day.
The children begin to understand the stories more and become able to predict the
stories. Stories that the teachers have associated with movements, the students will begin
doing the movements along with the teacher.
We have one book where it's rainforest animals getting ready to sleep and there's
one page where they snuggle and stretch, and they can predict it. One of our little
girls knows when that page is coming and her arms go up and she's ready to
stretch. They start to make those connections cognitively with what you're going
to say (Heather).
When Heather reads the book, Wheels on the Bus, she sings the song as she reads
and the children find different toy vehicles to spin the wheels or they use their body
movements to sing along with her.
Children being showing interest in certain books or certain topics, so they all want
their book to be read. Heather uses this as an opportunity to have the children sit together
to read and learn how to parallel play, or she will make a stack of books and build the
children’s social emotional skills by teaching them about waiting your turn. “As soon as
they enter our classroom, we being cultivating their love of literacy. Many people don’t
realize that it can begin even in infancy” (Heather).
Literacy experiences. Heather is always trying to think of new literacy
experiences for her students. Having taught in preschool and pre-K classes for most of
her career, these few years in an infant classroom has taught her that infants interact with
books differently.
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One thing I've learned in the infant room that I wasn't ready for is books are
definitely something to learn from and use and are objects in the classroom, but
instead of being permanent objects in the classroom they're more consumable. We
go through books more quickly, which is heartbreaking (Heather).
This harsh reality has helped Heather become more creative in repurposing books
and providing an even bigger variety of ways for her students to interact with books. For
some books that are damaged beyond repair, Heather will take the pages apart, laminate
them, and either hang them on the walls of the classroom or let the children hold them
and play with them. Books with beautiful artwork are laminated and used to decorate the
walls of the classroom. Heather had a giant book about transportation that fit inside a
rotating plexi-glass display case. The book had illustrations of roads and vehicles that the
children could play with their toy vehicles while interacting with the book. Sometimes
Heather will find a large book in which the content of the story isn’t very good or very
interesting. In that case, she will use her photography skills to take photos of the children
in the classroom. When they were doing a unit about gravity, the children loved playing
with balls and tubes or ramps. Heather took ample photos of the children playing and
then mounted them in the book that wasn’t so great. She then read to the children using
key vocabulary that they had been focusing on when learning about gravity. This way the
book was repurpose into a social story about what they were learning in the classroom.
Family books and social stories are very important in Heather’s classroom. The
social stories will include stories about social emotional skills that they are working on or
stories about things they see around campus, like signs and vehicles. Flooding the
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classroom with language is a priority all year round and making it meaningful and
enjoyable is something that Heather loves to do.
Monica
Monica is the Master Teacher of a classroom for children who are 2.5-years old to
3.5-years old. She has been in early childhood education for about 15 years and has
worked in a variety of positions as well different kinds of schools. She has been at Hunter
for almost three years now. Monica is organized, child-centered, and loves books and
dogs. She is originally from Kansas, where she began her career as an early childhood
educator.
Childhood. Monica is the youngest of three sisters. Her parents divorced by the
time she was two-years old, so she doesn’t remember them together, she only remembers
going back and forth between their houses, until she was a little bit older and she decided
to spend more time with her mother, rather than her father. Monica remembers not having
many close friends growing up, which helped her develop a stronger sense of
independence than her older sisters. Monica tried her best in school and didn’t cause
trouble, because she wanted to please people and make them happy.
As Monica got a little bit older, sports became her saving grace. She joined the
softball team and loved playing. She played all through school and was very active on the
team. She was also very involved within her church and made a lot of friends there as
well. Although Monica tends to be soft-spoken at first meeting, she is much more
outgoing with people that she knows well.
Reading was one of Monica’s favorite subjects in school, however, she had to do
speech therapy and reading therapy in elementary school, which made reading difficult.
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She would get teased about being in therapy and for a while that made her stop caring
much about school. But through it all, she always enjoyed reading. She loved being able
to imagine herself in someone else’s life and travel to anywhere in the world. Monica
also loved and excelled at math during her younger years, until she was required to take
geometry in high school and she decided she did not like math anymore.
Journey to teaching. Working in early childhood education is the only kind of
work that Monica has ever done. When she was in high school, she worked after school
as an assistant teacher and took on more responsibilities during school breaks. When she
went to college, her university had an on-site school which she taught at, until they
opened an afterschool program and Monica became the leader of that program. She
worked at both programs until summer break, when she would focus solely on the
afterschool program. When she graduated from college, she got a job teaching pre-K at
an area school, but then she was asked to return to the university preschool and become
the director. She worked as the director of that preschool until she moved here to
Colorado.
Her first job in Colorado was as the assistant director of a corporate preschool.
While she did not enjoy the job or the atmosphere of the workplace, she appreciates that
she learned a lot in her time there. She was hired at Hunter as an Associate Teacher in a
preschool classroom, but about eight months later filled an opening for the Master
Teacher of her current classroom. She has been at Hunter for almost three years now.
During her career in early childhood education, Monica has worked in many
different roles, as well as in many different types of schools. She has worked with
professionals who have different beliefs and motivations and has been able to implement
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a variety of curriculum. She has enjoyed seeing the spectrum of early childhood
education.
Literacy intentions. “I think it is crucial in a classroom to have access to and the
ability to incorporate literacy in all the different areas of the classroom. That is always
my biggest and most important literacy objective” (Monica). Monica stocks the
classroom with books that incorporate topics that the children are interested in, as well as
books that are relevant to everyday life and the world around them. She believes that
books are great tools for learning all kinds of skills, including social emotional skills.
Not only books, but Monica incorporates words and language into every area of
her classroom. Just giving the children an opportunity to see letters and words and make
associations with them is also an important literacy experience that she provides for her
students. Words are everywhere, and Monica uses every opportunity she can to talk to her
children about words and letters that they see in their environment.
I think every class I’ve ever taught has always identified the exit sign and has
been able to identify those letters before we even introduce those letters. It's just
part of the world around them and it's not just something that they see at school
it's something they see at other stores and buildings (Monica).
The same goes for the stop sign. Monica recalls one of her students learning the
letters S-T-O-P because there was a stop sign on the diaper bin. After he recognized those
letters, he began seeing them all over, inside school and out.
Literacy experiences. Monica believes in providing literacy for her students in
every moment and every experience. During lunchtime conversations, she will talk to the
children about their family members and the children become very excited to learn the
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letters of their family members’ names. She helps them understand that some of them
have the same first letter of their names, but those letters might make different sounds.
Monica also introduces books to the children that incorporate the topic that they
are interested in. This year her students are very excited about construction. There has
been a lot of construction at the school and around the campus, so the children get to see
it in their environment. Monica has made sure that there are plenty of classroom materials
for the children to experience construction themselves. They have lots of toy tools,
construction trucks, blocks, construction vests and hard hats, and of course, lots of
construction books. Monica will read the books with the children and they will discuss
the different tools and vehicles that they see in the book.
Monica recalls how three of her students use the books and what they’ve learned
from them in their play.
They get the tool book and they reference it, as they're working. I think it is really
amazing to watch and see how they understood that concept of what I see in the
book, I'm trying to mimic here in what we're doing (Monica).
In her classroom, Monica takes every opportunity to have the children exposed to
their own names. From meal cards to circle spots to the job chart, the children can see
their name associated with their picture in many different places in the classroom. For
most of her students, their interest in letters begins with their own name. Monica will
help the children recognize their own letters, and then they will start to make connections
to other words with those letters, and eventually they will connect to strings of words, or
sentences. A lot of the literacy experiences in Monica’s classroom stem from having a
relationship with the children and having great conversations with them.
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Themes
In this section, I will introduce the themes that were drawn out of the data
collected from each of the participants. Keywords were color-coded in the original data
and those keywords were grouped into categories, which became themes. After the
themes were created, I went back and fit the data into the three themes. The themes are
family, growth and evolution, and literacy immersion.
Family
The first theme to emerge from the data collected from the participants is family.
All three of the participants spoke in detail about their family life in their childhood and
how the experiences they had with their family greatly influenced their love of reading.
The experiences were not all positive experiences, but family, particularly parents, played
a major role in these participants’ early literacy memories.
Divorce. All three of the participants are children of divorced parents. Both Julie’s
and Monica’s parents divorced by the time they were two-years old and Heather’s parents
divorced when she was in second grade. Reading provided companionship and a sense of
belonging when divorce caused instability. In Julie’s and Heather’s life, they moved from
place to place frequently, until their mothers met their stepfathers. Making new friends
was difficult when she was moving multiple times in one school year, so often Heather
would find herself staying at home on weekends and reading books or listening to music.
As Monica was growing up, even though her parents were divorced and she went back
and forth between their houses, she remembers that both of her parents always made it a
point to stress the importance of reading. They even ensured that the babysitter would
take them to the library during summer break.
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Both my mom and dad made sure to fill our homes with lots of books and made
sure we had lots of resources. We went to the library, they made sure that they
read us often, and then when we got to a point where we could read, we would
read to them. It was pretty common in our family to spend time reading (Monica).
Reading as a tool. Because of living in a co-parenting household and frequently
doing, as Julie called it, “the split household kid shuffle” (Julie), reading became a way
for Julie to pass long car rides.
To this day, I don’t sit still very well. When I was about three-years old and we
would be on a long car ride to my grandparent’s house, I would start screaming.
My mom didn’t know what to do, so she would hand me a map. You know they're
not really a thing anymore with GPS, but we always had a paper map. So, I would
find street names and I'd look for letters and we would play the alphabet game. It
was literally a tool she used to keep me in my seat. I learned how to read from
looking at maps, so by the time I got to kindergarten I didn’t struggle with reading
at all (Julie).
Monica struggled with speech and reading comprehension when she was in
elementary school. She participated in speech therapy and received some coaching for
reading comprehension as well. To be able to practice and improve her speech and
comprehension, she would read aloud with her parents and sister frequently. “At school,
we had library time, and I would always bring home two or three books each week that
we would be working through to read together” (Monica).
Unfortunately for Heather, she never got along with her stepfather. Being in the
same room with him for an extended period of time would usually result in an argument
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between the two of them, which would make Heather’s mother upset. Heather did not
want to upset her mother, so she tended to spend most of her time in her bedroom reading
when she was at home. Her mother and stepfather would often go out on the weekends,
so Heather would stay home and enjoy the peace and quiet while reading.
Reading together. Heather and Monica shared about time they spent reading with
their parents. Monica would read with both of her parents, but she recalls how the
experience was different between her mother and her father.
I would say, I had much more positive experiences with my mom than I did my
dad. Because of the speech difficulties and sometimes having trouble with
comprehension and whatnot, my dad was more like a drill sergeant. He was
always making sure I said it right or did it right and things like that. It wasn't as
much fun (Monica).
Heather also remembers reading together with her mother when she was young.
Heather was a member of a monthly book subscription and would get new books
regularly. She would love to choose books from her collection to read together with her
mother.
A really good bonding experience that my mom and I had was, she always read to
me every night before bed. I would get to pick the books and she was great about
really talking up the stories and she would use the voices and make them exciting.
She knew how to command a story. She would do the exciting ones first, and then
be able to supplement that with the ones that were less stimulating for me to go to
sleep (Heather).
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Although the experiences were not always positive experiences, family played a
very large role in the participants’ literacy experiences and in their developing a joy for
reading. The commonality of divorce amongst the participants played out differently in
each of their lives, but also brought each of them more opportunities to read and more
chances to read together with their family.
Growth and evolution
The participants all mentioned a love for Eric Carl’s books and illustrations.
Heather and Julie have done author studies with their students to learn more about Eric
Carl’s works. Monica cites him as her favorite children’s author. All three of them
mention reading The Very Hungry Caterpillar frequently with their students, but they
also allude to the deeper meaning in the book about growing, overcoming obstacles, and
evolving.
Developing love for literacy. Loving literacy was a feeling that developed
throughout the lives of all three participants. Of course, reading together with their
parents are happy memories for all three of them, but developing their own interest in
books and reading for pleasure were aided by experiences they had independent of their
families.
Heather recalls when she discovered Choose Your Own Adventure books in
fourth grade. They were extremely popular amongst all of her friends and they would
collect them and trade them. “You could command your own plot twists and if you didn't
like it, you could go back and try something else. That stuck out. When those came out,
everyone in fourth grade loved them” (Heather).
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Figure 1: Heather’s Aesthetic Figure #1b, representing her love of the choose your
own adventures. “Even if it isn't a choose your own adventure book, my love of
learning was being able to choose what I wanted to read or how I wanted to read it
or what kind of genre I was interested in. It's that journey that you can choose with
your book” (Heather).
Heather has tried to recreate her fond memories of reading on the beach with her
father, but as an adult with children and a husband, she has found it to be difficult and not
quite as satisfying.
Every summer we would always go to the beach on the weekends with my dad.
My dad got his second degree, a law degree. He was always reading what we
called his trashy law novels, which her his law books, and studying when we were
on the beach. We would just all sit there and I'd always bring a book and read as
well. That feeling of reading and sitting on the beach and listening to the waves
crash was just such a calming, therapeutic thing to do. We would go every
weekend and if I could invite a friend or a friend could come, it was a different
experience. But if I couldn't find a friend that wanted to go, then I would sit and
read on the beach, and that was so relaxing. It was great because in the low chair,
you get to figure out right where the water comes up, so it comes up and doesn't
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like attack you but it's refreshing. Feeling the waves on your feet and reading a
good book was pure bliss (Heather).

Figure 2: Heather’s Aesthetic Representation #1a, representing her love for
learning and books. “I love how interactive reading can be. These are little
puppets I made to show how you can get involved. There are many different
ways that you can get involved with your book and learn to appreciate it,
immerse yourself more in it” (Heather).
Heather also loves having options when it comes to reading. Like Figure 2 shows,
she wants to be able to choose what she reads, where she reads it, and how to interact
with her books. This desire for freedom and choices has shaped her literacy experiences
and directed her growth as a reader and as a teacher.
When Monica was in grade school, she was one of the rare students that actually
enjoyed doing book reports. The excitement of picking out a new book and then really
trying to comprehend the story and imagining the life of the characters was a fun exercise
for Monica’s imagination.
And there was a time in grade school, I remember, where we took a book and then
we acted it out and everything, and that was always fun for me to be a part of. I
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was never one for theater or anything. I just don't do well in the spotlight like that,
but that was a fun time and it was good for me to have that experience (Monica).
Summer library programs were a favorite activity for Monica. Every summer she
would participate in numerous library programs and enjoy learning about new books. “I
remember during the summers I was always a part of reading programs. The programs
they had that you could get like a free pizza at the end or something. I would always
participate in those kinds of things” (Monica).
For Julie, the love for literacy is inherent. Her whole family loves to read and it
was just a natural part of her life growing up.
We read a lot. My stepfather reads a ton as well, and so does my sister. We all just
read a lot. We have floor to ceiling bookcases at my house and it wasn't anything
special or unique or different it was just what we did. I was the kid who would
every night I thought I was sneaky. I don't know how I thought I was sneaky.
Under my covers with a flashlight each and every night. My stepfather would
come up and catch me and I have no idea how I didn't hear him on the stairs. It
happened every single night. It's just how it was (Julie).
Monica and Julie both love the ability of a good book to take you to another place
or let you live in the life of another person. Literacy is a ticket to anywhere and anytime.
I just love to learn and I feel like literacy is the best way to learn. It's like the
Wardrobe to Narnia. It's how you can experience other cultures and how you can
experience the viewpoints of other people. In some ways, it is good that I'm
reading because I am getting other viewpoints and I am learning through that. I'm
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usually very stuck in my ways, but I am also open to learning new things,
especially through books (Julie).

Figure 3: Julie’s Aesthetic Figure #1, representing her head and how she has grown
and been shaped by reading. Imagination, interest, new knowledge, and empathy
are all encompassed in the flags coming out of the head.
Julie shows in Figure 3 how her head is full of new and exciting things she has
gained from reading and how it has shown her different cultures, viewpoints, and
situations that she would probably never experience on her own. The bright colors and
fun designs of her aesthetic representation of her relationship with literacy shows how
much she enjoys literacy and how joyful it makes her feel.
Monica believes that books are not only a way for you to get away, but also a way
for you to love where you are. She is a big fan of Eric Carl’s books, because his simple
narrative and beautiful illustrations make the world look beautiful.
I think literacy is just such a great resource, but also kind of an escape in some
ways. If you're needing a break from the everyday world and whatnot, I think that
literacy provides that for many people, for sure. But for young children who are
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just learning about the world, children’s books, especially Eric Carl’s books, teach
them about their world in a beautiful way (Monica).

Figure 4: Monica’s Aesthetic Figure #1, representing her love for Eric Carl’s
illustrations and his illumination of the beauty of the natural world
Heather moved to a small town before sixth grade and did not have high
expectations for the education she would receive. The school was located in a small, old,
somewhat dilapidated school house and there was a very small student population.
However, it was there that Heather encountered one of her most influential teachers.
We went from a suburb outside of the city back east to this schoolhouse that
looked like it had been around since the pioneer days. I went from going to a
middle school back to elementary school. I thought this is going to be painful. My
teacher that year, my sixth-grade teacher, he surprised me. He loved literature and
stories, so I think he would push us out of our element too. We read George
Orwell. We read 1984 and we read Animal Farm. He definitely challenged us
intellectually (Heather).
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Overcoming obstacles. Although Monica remembers most of her literacy
experiences being positive, having to go to speech therapy and get help from the special
education teacher for reading comprehension was painful at times.
I remember when I was going through that I would always try and count when
they would do popcorn reading. I'd always try to figure out when it was going to
be my turn to read which paragraph. I would get so nervous about reading out
loud and then with my speech, about mispronouncing something. Especially since
I was older and I shouldn't have had those issues. So, I would always try to preread things before I read them out loud (Monica).
Children can be cruel about teasing and bullying their peers, but in Heather’s
experience, teachers can make reading a painful experience as well. She always loved
reading and tried to read books that were a bit outside of the box, but her high school
teacher had a very strict idea about what books his students should be reading.
High school was more of a bureaucracy, trying to figure out the system of how to
get around the teachers. This one class I took was all about literature. We had to
do a big report on a book you chose and it had to have so many pages. I listened
to this group called The Cure when I was in high school a lot and a lot of his
lyrics were inspired by Albert Camus, so I wanted to read The Stranger. It was on
the approved list of books to read, but it was two pages shy of his page
requirement. The report asked you what is the book that you're reading, who is the
author, and how many pages does it have? I was honest and wrote down how
many pages it had and I did all the work and he wouldn't accept it, because it was
too short. I argued with him that it was on his list, but he wouldn’t accept it. You
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go from loving books and reading books because it's something you enjoy doing
and now you're forced to do this because you have assignments and you're being
told to read this book, instead of being able to pick what book you want to read. I
hated being told what to do because reading was such a freeing, independent,
liberating thing for me for so long. So, that was kind of a drag in high school
(Heather).
Despite the negative literacy experiences encountered in their life, Julie, Heather,
and Monica continued to read and develop their own passion and their own relationship
with literacy. They, not unlike the very hungry caterpillar, found nourishment in the
books that they read and became the literacy lovers that they are today.
Literacy immersion
All three participants have very similar ideas about best practices for literacy
experiences in early childhood education. They all spoke passionately about flooding the
environment with literacy opportunities and immersing the children in literacy. While
Hunter is proud of implementing play-based education, these three teachers all strongly
believe that play is the best vehicle for children to learn and grow.
Learning through experience. All three of the participants are veteran teachers.
With experience ranging from ten to almost 25 years, they have had a lot of time to
experience, learn, grow, and find the methods that suit them best. While Julie has only
worked at Hunter for her 10 years of teaching experience, she has been at the school long
enough to have experienced different curriculums implemented and different
administration styles.
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We did a full literacy based curriculum called Read, Play, Learn. It was developed
at the university, so it was a really great curriculum for literacy, but it doesn't have
anything else. It's all literacy. The whole basis of it was repetition. We read the
same book for an entire month. Everything that you do, all your art projects and
everything, had to do with that book. It was all themed. So, every year we'd have
usually 11 units and you pick one book for the unit and that was it. Everything
was based off of it, and it was so fun because we had kids by the end of it,
toddlers that would sit down and they couldn't read, but they had memorized it.
So, they were going through and it looked like they were reading the book.
Knowing what I know now, it didn't necessarily transfer as well because it wasn't
as organic (Julie).
Monica began teaching when she was a teenager in high school. She has learned
and grown a lot as a teacher over the years, especially having experienced various types
of schools and curriculums.
I became much more knowledgeable over the years. When I first started off in the
field and early on, in my mind books equaled library. As far as mapping out a
classroom, I would make sure they only stay in the library. I think I equated
literacy equals books not anything else. I just didn’t know better in the beginning
(Monica).
Heather recalls at the beginning of her teaching career, learning something as
simple as how to hold a book. Learning about different curriculums came later in her
career, because as a student teacher, she was just learning how to interact with young
children in a way that provides them an opportunity to enjoy literacy experiences.
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At first, I was just learning the mechanics of holding a book and looking upside
down and reading it while showing it to them. Just going through those motions
of knowing how to engage the children. In the beginning, I didn’t realize that
maybe they can't sit through an entire book and I started to recognize that this
needs to be paraphrased. I had to learn when to slow down and spend more time
on pages and ask more open- ended questions and use those books as a segue for
great discussions. Also, I had to learn how they can be used for social emotional
literacy and how they can be used for math. Knowing that a book can be used to
teach in a lot of different ways (Heather).
Literacy across domains. In Heather’s infant classroom, experiences across the
domains look different than in older classrooms. Incorporating science, math, music, and
other domains is easier to do with books that the children know and love to read. She
used the example of The Very Hungry Caterpillar to explain how she might include other
domains when reading a book. She explains the experience using her aesthetic figure as
well.
We'll start off with a recognizable, high interest book like The Very Hungry
Caterpillar. We read it, read it, read it, read it, read it probably until we all can
recite the whole food list that he eats. Repetition, repetition, repetition. There're
some words in that book that you emphasize. Maybe it starts with caterpillar or
butterfly or egg or pop. Out of the egg: pop. Then the music teacher comes in at
music time and sings Caterpillar Creeps Along. We also use the sign language for
caterpillar and butterfly, which gives them another different kind of literacy
experience. It’s simple and that's another connection that they'll make between the
63

caterpillar and the butterfly and sign language. And then it progressed to an
awesome board book that shows very simple directions of a caterpillar’s life
cycle. It's a nonfiction book that shows the sequence of a butterfly laying eggs, to
the chrysalis and the small caterpillar to the big, fat caterpillar. It is the same
sequence, so I’ll read it in similar cadences to The Very Hungry Caterpillar. And
pop out of the eggs, just to help them make that connection. With that, they can
see the real pictures and then again just using language, language, language as
we're building. This is a picture of a hand to represent sign language for
caterpillar and butterfly and egg. Those are words that we will incorporate if we
see butterflies outside or if they're cooking food that we eat at snack time. So,
starting out with something that's high interest that they can recognize and then
building activities and songs and words to go with that (Heather).
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Figure 5: Heather’s Aesthetic Figure #2a, b, c, d, representing the evolution of a
story to encompass many domains of learning for the children and evolving as the
children grow and develop
Monica does her best to ensure that every area of her classroom has books
available for the children to make connections between what they are playing and books.
In the dramatic play area, there are books about food and babies, in the blocks area, there
are construction books, books about numbers or counting in the math area, and in the
science area, there are books about dinosaurs and insects.
I want a classroom that has access to and the ability to incorporate literacy in all
different areas. I think that's pretty crucial. Whatever the children enjoy, I want to
make sure that there's books that are relevant to what they're interested in, but also
that are relevant to everyday life and the world around them. I think trying to
make sure that there are books and different opportunities for them to see words
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and letters and whatnot in all the different areas of the classroom is important
(Monica).

Figure 6: Monica’s Aesthetic Figure #2, representing the incorporation of literacy
into every area of play, even art and playdough. She enjoys helping the children get
hands-on experiences with letters to help strengthen skills across domains
Developing from children’s interest. While each of the three participants teach
different age groups, they all notice that their students show strong interest in certain
subjects or certain books, and they lead the teachers to different opportunities to
incorporate literacy. Even in the infant classroom, Heather notices that even while
reading the same books to different children, they will become interested in different
parts of the book or the story.
I always love to see what they notice each year. Because we read the same book
every year and sometime they're going to notice things that the previous group
didn't notice or vice versa. It's interesting just to go with their lead and see what
they are interested in. Is it the words? Is it labeling what things are or how they're
feeling? Using the books to help regulate their emotions. Are they intrigued by the
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illustrations? Is the content of the story? It is exciting to see, because every child
is interested in something different (Heather).
In Heather’s classroom, they try to remain flexible and open-minded to follow the
children’s lead. They watch their interactions with literacy objects in the classroom and
try to build on those experiences. Heather believes that this not only makes the literacy
experiences more meaningful for the children, but it also allows general interests become
a much deeper learning experience for all of the children in the classroom.
In Monica’s classroom, a lot of the children are having younger siblings and
learning to understand what it means to have a baby in the house. They not only
incorporate baby dolls into the dramatic play area in the classroom, but they also provide
an ample number of books about babies, siblings, and families. This school year, a few of
her students were doing repairs around their homes. There was also a lot of construction
happening around campus and at Hunter. The children became very curious and excited
about construction and it became a year-long challenge for the teachers to find new books
about construction tools, trucks, and projects. The books were both fiction and nonfiction and the children read them repetitively day after day. They incorporated what they
learned into their play, including building with blocks, making tools and construction
plans at the art center, making a construction workers lunch in dramatic play, and telling
stories of what they saw and learned.
I think through my education and my experience, I am able to incorporate
different aspects of literacy, making sure that it is real for them. You can read
them a story, but how do you make it really meaningful for them? I try to make
sure to not only choose books that they like, but it’s critical to choose books that
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are appropriate for their development and are geared towards something that is
relevant to them. If they're having a baby brother or sister come into the world, I
try to find books about babies. Now my kids love construction so I am on a
constant mission to find all of the construction books. Or books about dinosaurs
or whatever the topic is, trying to make it as relevant to them as possible.
Over the years I've learned how to better incorporate literacy items into other
areas and kind of mix them together. You can do literacy and art together or
literacy and building. I have become able to really mix that up a little bit. I think
that is something I've grown in and am able to able to do a little bit more now
(Monica).
Julie believes strongly in having conversations with her young toddlers. Rather
than using flash cards or drilling her students, she will incorporate literacy, science, math,
and social studies into one conversation answering a child’s question about colors, all
while helping them build their conversation and speaking skills. She also tries to find
areas of the classroom that her students love and find ways to incorporate literacy
experiences into those areas.
We are constantly doing letter hunts and we have their names everywhere.
They're on our climbing wall. Instead of climbing up to certain points, we have
their names on the wall. I will tell them to climb up to Catherine's name or climb
up to Nori's name. That's how they are starting to recognize each other's names.
They all know the letters that are in their names. A lot of them are spelling their
own name out, but this kind of activity also helps them learn each other’s names
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and letters as well. They love learning letters and building their self-awareness, so
they feel very proud and excited whenever they see their letters somewhere.

Figure 7: Julie’s Aesthetic Figure #2, representing the flood of literacy in her
classroom, including children’s names in numerous places in the room, sign
language, signs around different areas of the room, and a teacher sitting and
reading with the children
Julie is a strong believer in providing as many opportunities as possible for her
students to recognize letters in their play environment. She wants them to be comfortable
with literacy and ready to learn more. She starts with their names all over the classroom,
as show in Figure 7 and she guides them to learning not only their own name, but the
names of their friends and family as well.
With Hunter implementing a play-based curriculum, it makes it easier for the
teachers to immerse their students in literacy. Providing opportunities for their students to
interact with literacy through experiences across different domains of learning and
development and following the interests of the children and incorporating literacy
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experiences into their areas of interest allow the teachers to feel assured that the literacy
experiences that they are providing for their students are positive and meaningful.
Conclusion
The three participants all came from homes with divorced parents. This family
situation positively impacted the participants in that their parents wanted to spend more
quality time together when they were young children by reading together, their parents
wanted to indulge them with a comprehensive library of books that they wanted to read,
and the participants had time to read often in their adolescent years. Not all of the
participants intended to become early childhood educators, but they love their job now
and between the three of them have many years of experience.
When the participants shared about the literacy experiences in their classroom,
they all spoke of following the children’s interests and incorporating literacy into play
across different developmental domains. They believe in the power of play when
teaching any skills, but especially literacy skills. They have worked in different schools
with different types of curriculums, but they are very happy with the play-based
curriculum at Hunter.
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Chapter Five: Discussion and Conclusion
Introduction
Literacy experiences in infancy include activities such as parents singing songs to
their baby or a grandparent reading a child to sleep. A toddler will remember the songs
and word games that they learned to increase vocabulary and practice rhyming. A
preschooler loves to sit in the lap of their parent or teacher and look at the illustrations in
a children’s book and talk about how the contents of the book connect to their own life.
Pre-literacy skills begin developing during infancy and continue to grow and strengthen
throughout a child’s preschool life. The influence of a preschool teacher is extremely
significant and can instill in a child a love of literacy and learning that will follow them
throughout their life. I believe that a teacher’s own early experiences with literacy shape
their beliefs around literacy development and therefore influence the quantity and quality
of literacy experiences that they provide for their preschool students.
The purpose of this study was to examine how the early literacy experiences of
preschool teachers impact the literacy experiences they provide for their students in their
preschool classroom.
This study was guided by a single research question and two sub-questions. The
questions are:
1. How does a teacher’s own early literacy experiences effect the literacy experiences
they provide for their preschool students?
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a. What are the early literacy experiences of early childhood educators?
b. How do these early experiences inform their intentions for providing literacy
experiences?
Findings
Summary of findings. The participants shared numerous memories of their earliest
literacy experiences with their families. The participants recall reading together with their
parents and how their parents helped them develop a joy for reading from an early age.
Reading was also a tool for them to fight loneliness and pass time as a child. Julie learned
how to read on long drives from her mother’s house to visit her father’s family. Heather
found reading to be an escape from a difficult living situation with her stepfather. Monica
frequently visited the library and brought home plenty of books to read together with her
father and mother. All of the participants have fond memories of their earliest
experiences in preschool, being able to choose from a plethora of books and doing
activities related to their favorite books. Overall the participants’ joy for reading was
inculcated at a very young age and fostered by a variety of experiences at home and at
school throughout their youth.
Heather’s sixth grade teacher had a love for literature that he passed on to his
students. He believed in their ability to read iconic literature at a young age and this
helped Heather develop her love for exploring a variety of literature, including the
classics. Monica loved doing book reports in school and fondly remembers a class
assignment to act out one of the books that they read together. Julie was the child who
would hide under the covers with a flashlight and read way past her bedtime. All of these
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experiences and so many more developed a love for literacy in these teachers and that
love lasted until this day.
However, the literacy experiences of their youth were not all positive. Having to
go through speech therapy and getting help from the special education teachers for
reading comprehension could have been a detrimental experience for Monica, but it
didn’t stop her from loving to read and, in fact, helped her to enjoy diving into the world
of literature even more. Heather had a high school teacher who was too strict about the
parameters of a book report and failed her for a small triviality. But that experience
convinced Heather not to succumb to the dictation of others about what she should read
and what she should think about books. Overcoming the oppressiveness of her teacher
allowed Heather to deepen her appreciation for literature and expand her literacy interests
even more.
When speaking of the experiences that the participants provide for their students,
the greatest commonality between them was an immersion in literacy. The teachers
incorporate literacy into every area of their classroom and into every learning domain.
Monica ensures that there are books in every area of the classroom that relate to the
subject area, such as construction books in the block area and dinosaur books in the
science area. She also provides plenty of books that incorporate the children’s interests.
But not only books, Monica and Heather use songs, games, and art to help the children
develop an appreciation for literacy and build pre-literacy skills. Julie immerses her
students in literacy by making sure their names are all over the classroom. She also takes
advantage of her talkative nature by having discussions with the children throughout the
day, talking about books they have read, games they have played, songs they sang, and
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any other subject area that interests the children. She does her best to incorporate literacy
into conversations with the children as much as possible. “Early development of the
knowledge required for reading comes from experience talking and learning about the
world and talking and learning about the written language” (Anderson et al., 1985). In
order to build knowledge, the oral language skills that are developed in preschool are a
predicator of later reading comprehension beyond the contribution made by word
recognition skills in the early grades (Alexander, 2005).
Discussion of findings. There was a single research question guiding this study:
How does a teacher’s own early literacy experiences effect the literacy experiences they
provide for their preschool students? In an attempt to answer this question, I looked at
two sub-questions. The first sub-question is: What are the early literacy experiences of
early childhood educators? The second sub-question is: How do these early experiences
inform their intentions for providing literacy experiences?
The answer to the first sub-question can be found in the summary of findings. The
experiences were numerous and varied. Together these experiences formed in the
participants a joy of reading that developed in their youth and they still have today. In the
study by Commeyras, Bisplinghoff, and Olson (2011), essays were collected from
teachers who shared that their own joy of reading became an impetus to help their
students develop a joy of reading. The same can be said of the participants in this study.
They fondly remember experiences of being read to and reading together with people
they care about, and they want to create those feelings for their preschool students as
well.
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The second sub-question regarding how early literacy experiences inform their
intentions in providing literacy experiences for their students can be answered by talking
about the joy of reading. Recalling their own early literacy experiences and the activities
that they remember and enjoyed, the teachers in this study aim to create a classroom
environment and a learning experience that begins to cultivate a love for literacy in their
students. They do not implement a skill-building and phonetics approach to literacy
development (Santrock, 2005). Rather, they believe in building on children’s interests
and creating a literacy rich environment in their classroom.
Children who participate in environments where reading and literacy activities are
promoted in appealing ways and where there are ample opportunities to
participate in literacy activities are likely to have higher interest and rates of
engagement in literacy activities than are children who participate in settings in
which literacy activities are less appealing or available (Baroody & Diamond,
2016, p. 149).
I used the conceptual framework of the complementary curriculum in order to
understand how these teachers operationalize their early literacy experiences in their
current teaching practices. Although there were numerous similarities and differences
amongst the narratives of the participants, the conceptual framework allowed me to see
the nuances of the data through the lens of the complementary curriculum.
Viewing the findings of this study through the conceptual framework of
complementary curriculum, the teachers provide literacy experiences for their students
without focusing on teaching literacy skills, such as phonics and letter recognition. The
pedagogical premises and practices of the teachers is that of sharing their joy of reading
with their preschool students in a developmentally appropriate and enticing way
(Moroye, 2009). Having conversations with their students about their favorite books or
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playing games with rhyming words are a few examples of how the teachers introduce
literacy ideas to the children in a very natural and fun way. Even mealtimes provide an
opportunity for the teachers to converse with their students and help them build their
vocabulary and other literacy skills. Cote (2001) found that “children’s vocabularies can
be enhanced during mealtime at least as well as if not better than in classroom settings
that have traditionally been geared towards children’s vocabulary and language
development (that is, book reading)” (p. 217).
Julie shared the experience of learning to read when she was a very young age of
only three years old. She learned how to read from maps while driving with her mom to
visit her relatives. When Julie entered kindergarten and her peers were struggling to learn
how to read, it came very naturally to Julie and it was never really a struggle for her, even
through high school. This lack of struggle is one of the reasons Julie attributes to her love
of reading, even as an adult.

Figure 8: Julie’s Aesthetic Figure #2 shows how Julie incorporates letters
and the children’s names in several places around the classroom, providing the
children numerous opportunities to practice reading
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When looking at Julie’s teaching style and the literacy experiences that she
provides for her toddler students, the conceptual framework draws attention to Julie’s
tendency to be much more literal with literacy experiences. As you can see in Figure 8,
she surrounds her students with letters and words and is very proud that they are able to
recognize and read their own names and the names of their classmates. Her experiences
are very straightforward in their literacy intentions and she is preparing her students to be
able to have an easy literacy journey, like she did.
Monica has loved reading since she was a young child and enjoys the ability to
escape in a good story, however her experiences with speech therapy at a young age and
some difficult experiences reading aloud with her father has shaped the way she provides
literacy experiences for her students. Monica does not focus on reading aloud with her
students. Instead, she provides a large variety of opportunities for her students to have
literacy experiences that are not centered around reading books aloud. The conceptual
framework sets Monica’s tendency to encourage her students to experience literacy in
every area of play as a clear effect of her own early struggles with reading. She is more
comfortable playing games, providing tactile experiences, and incorporating literacy into
conversations than she is reading books aloud with her students.
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Figure 9: Monica’s Aesthetic Figure #2 showing Monica’s tendency to
provide literacy experiences in activities beside reading books aloud
As seen in Figure 9, when asked to create an aesthetic representation of literacy
experiences in her classroom, Monica used play-dough to roll out and create letters in a
child’s name. This creation reaffirms the finding that, for Monica, providing literacy
experiences beyond just reading a book is import to Monica and is an operationalization
of her own early literacy experiences.
For Heather, reading was her happy place when her home life became difficult.
Through numerous moves from city to city and a rough relationship with her stepfather,
reading allowed Heather to feel joy in the midst of difficulties. Part of the joy for Heather
was being able to choose the books that she read and how she read them. “Even if it isn't
a choose your own adventure book, my love of learning was being able to choose what I
wanted to read or how I wanted to read it or what kind of genre I was interested in. It's
that journey that you can choose with your book” (Heather). During her high school
years, Heather experienced a teacher who wanted to dictate what his students read, how
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they read, and how they reacted to their reading. This experience shaped Heather’s
thoughts and feelings about how literacy should be experienced.

Figure 10: Heather’s Aesthetic Figure # 2a, b, c, d, showing the many
different ways Heather allows her students to interact with books and experience
literacy
Now, in Heather’s infant classroom, the literacy experiences that she provides for
her young students are student-led. As shown in Figure 10, she provides her students
with books that she knows they love, and follows their lead in the activities that they do.
Sometimes they sing songs, sometimes they do tactile activities, sometimes they do art,
and sometimes they read aloud and learn words and sounds. Heather wants her students
to have a choice in their literacy experiences and, whether consciously or subconsciously,
she does not want to dictate how her students experience literacy.
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When looking at the complementary curriculum of the participants, I found in two
of the participants not only their complementary curriculum, but what is called the
shadow curriculum in their teaching. The term shadow curriculum looks at not only what
is privileged by a curriculum, but what it holds in contempt as well (Uhrmacher, 1997).
“What the curriculum apparently disdains could actually augment the curriculum, and
may, in fact, be vital in creating a balanced curricular unit” (Uhrmacher, 1997, p. 317).
When discerning the shadow in a curriculum, it should be noted that we do not discern
shadows for its own sake, rather they are discerned to “make the curricula educationally
stronger, richer, and more meaningful for those they are intended to serve” (Uhrmacher,
1997, p. 327).
In this study, I discerned the shadow in the curriculum of one of the participants.
Monica’s experiences in her youth with speech therapy and struggling with reading
comprehension have led her to emphasize literacy experiences other than reading aloud.
She loves to do art with the children, sing songs with them, and even play literacy games.
This is the complementary curriculum in place in her classroom. The shadow of this
curriculum implemented by Monica is that of not reading aloud with her students as
much. Her feelings of frustration and sadness from the struggles in her youth have caused
her to not make reading aloud to her students a priority. She does not refuse to read
aloud, but it is not her first-choice activity.
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Participant’s
Name
Julie

Heather

Monica

Favorite Literacy
Activity with
Students
Lunch time
conversations

Complementary
Curriculum

Shadow Curriculum

Provides students
N/A
numerous
opportunities to
practice reading,
particularly their
names
Enlarging and
Allows her
N/A
recreating beloved students to choose
books
how they
experience literacy
and provides them
with a plethora of
different literacy
activities
Finding literacy
Incorporates
Prefers not to read
experiences in the literacy into every books aloud with her
environment
aspect of play in
students, if she can
the classroom,
interest them in other
focusing on
literacy activities
activities other
than reading books
aloud
Table 3: Summary of Findings

In regards to Lortie’s apprenticeship of observation, the participants shared
numerous experiences they had in their own early years of schooling that left a lasting
impact on their teaching style (Lortie, 1975). They recalled various assignments that
enhanced their appreciation and enjoyment of literacy and relationships that they formed
with teachers which enhanced their joy of reading. However, the participants seemed to
develop their joy of reading and their idea of positive literacy experiences at home with
their family at a very young age. Lortie’s (1975) apprenticeship of observation does not
prove to be untrue in this study, but it shows the need to be expanded to include the
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literacy experiences accumulated at home with the family that shaped who the
participants are as readers and teachers. These experiences developed the participants’
joy for reading and that joy was further enhanced and developed at school and with their
teachers.
The participants did not mention any particular experiences in their teacher
training that left a noticeable impact on their teaching style. They strive to emulate the
experiences they had as a child that brought joy to them. They also aspire to continually
improve their skills as an early childhood educator by learning through their experiences
as an educator. Their early literacy experiences have become a natural benchmark for the
teachers when they feel less confident in attempting to provide new literacy experiences
for their students (Borg, 2004; Tomlinson, 1999). The concept of apprenticeship of
observation applies to the participants of this study and their learning and teaching
experiences, but needs to be expanded to include their early literacy experiences at home
with their families.
Limitations
While this study was conducted to the best of my ability and I believe that high
quality data and findings were produced, there were a number of limitations on the study
that can be pointed out.
The participant pool for this study was limited to the 40 teachers at Hunter Early
Learning Center. Because Hunter was my community partner and the director was
curious about the literacy aspect of their curriculum and the literacy experiences that the
teachers provide, the selection of participants was limited to the full-time preschool
teachers at this school. A large majority of teachers at Hunter are Caucasian women from
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25-50 years old, which meant that the participants for this study were likely to fall into
this category. This may have limited the generalizability of the findings.
Because of the global pandemic of COVID-19 and the safety restrictions put into
place as recommended by the CDC to prevent the spread of COVID, the methods to
collect data became much more limited than originally expected. As the researcher, I
could not enter into the classrooms to observe the teachers, because the school was
allowing only the teachers of that classroom and the children of that classroom to enter
into the room. I also chose to conduct my interviews via Zoom for the safety and
reassurance of myself and the participants. Artifacts were not collected from the
participants, out of an abundance of caution and face to face contact was limited to only
the signing of the informed consent forms.
Only three teachers were interviewed for this study. This number was chosen
deliberately to be able to dig deeper into the meaningful experiences of the three
participants and spend an ample amount of asking questions, follow-up questions, and
creating the aesthetic representations of their experiences. However, an increase in the
number of participants would provide more data and a chance for more diversity and a
broader understanding of the literacy experiences of preschool teachers. The data in this
study was limited to only the three teachers that participated.
Recommendations
The wonderful part of qualitative research is there is always more that can be
done or a different angle from which to look. In this particular study, a number of the
limitations were due to the unavoidable circumstances of a global pandemic. When it is
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once again safe to freely interact with everyone, there are several recommendations I
would make to further investigate this topic and perhaps expand the research as well.
First, because of COVID 19, the research method that was originally to be used to
collect data had to be changed. Although I do believe that narrative inquiry was a useful
and appropriate method to collect data and find meaningful themes to answer the research
question, using the educational criticism methodology, which includes observations and
artifact collection, would allow for a deeper look into the teaching practices of the
teachers being studied. Whether educational criticism or some other qualitative research
method, collecting and analyzing data using a different technique could result in finding
new perspectives or different findings.
As mentioned in the limitations, the participant pool for this study was limited to
the teachers at Hunter Early Learning Center. The demographics of the participants of
this study represented the majority of the teachers at Hunter, which for this study means
the results were generalizable to at least Hunter Early Learning Center, but I would
recommend for future researchers to expand the participant pool and study participants
from a variety of educational settings and from a variety of cultural backgrounds.
Teachers at a Head Start program may have different literacy experiences than teachers at
a private preschool. Also, teachers at a school in an affluent neighborhood may have
different classroom experiences than teachers at a school in an underserved
neighborhood. Similarly, teachers with different cultural backgrounds may have had
different early literacy experiences. Different cultures place value on different aspects of
literacy which could lead to literacy experiences that change the person’s feelings about
literacy and its importance.
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Finally, this study focused on preschool teachers and the literacy experiences they
provide to young children just starting to acquire pre-literacy skills. It would be
interesting to study how the early literacy experiences of teachers of older students effect
how they provide literacy experiences for their students. At every level of learning, from
Pre-K through high school and possibly even college level, literacy experiences will vary
based on the needs of the students, but a teacher’s own experiences would likely
influence what those literacy experiences look like.
Implications
The data and findings of this study contribute to the literature in filling a gap
about the importance of literacy experiences, particularly early literacy experiences. The
narratives of the participants show very clearly that their early literacy experiences
inculcated in them a joy of reading. The experiences provided to them by their family and
their educators created an appreciation for literacy and a love for books that the teachers
carried with them even as adults. This joy of reading is a stimulus for the participants to
provide positive literacy experiences for their students as well.
Based on the data, a joy of reading is developed not only in school, but at home
was well. This shows the importance of a partnership between educators and families to
ensure that young children receive positive and joyful literacy experiences in every area
of their life. Research shows that families who read with their preschool or kindergarten
child more than three times a week will help the child develop better language skills than
those children whose parents do not read to them at least 3 times a week (The National
Center for Educational Statistics, 2000). This finding benefits the teachers and
administrators at Hunter Early Learning Center, particularly when creating curriculum for
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the classrooms. Hunter prides itself in its partnership with the families to provide a
quality education for the children. The findings of this study will provide the staff with
data to better understand the importance of partnering with the families to provide
literacy experiences to the young children at school and at home.
The narratives of the participants give details of the importance of immersion in
literacy in the preschool classroom. In every area of the classroom and in most of the
activities done with the children, literacy is incorporated in some way. The teachers allow
their students to explore literacy through their own interests and they guide the children
when they feel it is necessary. This provides a guide for other preschool teachers to be
able to see the effect and the importance of immersing the children in literacy
opportunities, which can evolve into the children’s own early literacy experiences.
When looking at the complementary curriculum of each of the participants in this
study, we see the need to pay close attention to the literacy experiences being provided
for young children, because we can see how they manifest in future teachers, and how the
cycle of literacy experiences perpetuates itself in future generations. It could be very
useful to provide professional development for teachers to undergo a similar process to
what was conducted in this study, which would allow the teachers to think about their
own early literacy experiences and how they affect the literacy experiences that they
provide for their preschool students.
Conclusion
This study took an unexpected turn when the world changed due to the global
pandemic. My research method had to be changed, my timeline was changed, and my
whole world was rocked. I wasn’t sure if I would be able to continue on with my research
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and complete my degree. However, with a few adjustments and a lot of support and
encouragement, I rebounded and set myself back on track. As I conducted the interviews
with the participants, I found myself being reminded of why I chose to do this study.
Reading is such an important part of education and life. Learning the stories of the
participants about how literacy helped them in their childhood and shaped the adults that
they have become, it reinforced in me the belief that literacy development in early
childhood education is vital. Not only to be successful later in life (The Literacy Project,
2017), but also to be happy and able to traverse the world of books and literature.
Ironically, when it came down to changing research methods and searching for a
method that is feasible during these difficult times, but also one that would make sense
for the purpose of this study, I came across narrative inquiry. It seemed to me absolutely
appropriate that a study about literacy experiences be conducted by learning and telling
stories of people who love literacy. I was able to get to know the participants very well
and they not only gave me wonderful stories to tell in this study, but they became my
biggest supporters. They frequently shared anecdotes from their classroom about how
their students were enjoying literacy experiences, and they would even pop their head
into my classroom to ask how I was doing and give me some words of encouragement. I
was excited to provide for them an outsider’s view of their narratives and how those
narratives inform their intentions, but I also got the wonderfully unexpected result of
learning from these amazing educators and fellow book lovers.
Speaking about classroom situations and experiences, Connelly and Clandinin
(1988) keyed the phrase “personal practical knowledge” (p.25). Teachers embody
knowledge of past experiences and that knowledge informs intentions in current and
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future actions. “Personal practical knowledge is a particular way of reconstructing the
past and the intentions for the future to deal with the exigencies of a present situation”
(Connelly & Clandinin, 1988, p. 25). In this study, their joy of reading has lead the
participants to want to provide positive, joyful literacy experiences for their preschool
students. In this case, the joy of reading is the personal practical knowledge that informs
their careful planning and enjoyment of providing literacy experiences for their students.
While I cannot say that I appreciate the global pandemic that turned everything
upside down, I will say that the silver lining was learning from and sharing the stories of
these amazing educators. The administrators at Hunter will be able to see that they have
hired top notch educators at their institution and others will see that the joy of early
literacy experiences can impact not only you, but future generation as well.
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